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1. Introduction

Section One

Hopwood Hall College provides a wide range of high quality
education and training to learners in the Borough of Rochdale
and beyond. We continually strive to ensure that all learners
achieve their individual, educational and employment goals,
whilst meeting the skills need of the region.

The proportion of school leavers in the Borough
achieving a standard 9-4 pass at English and Maths
GCSE was 57% in 2019, compared to the national
average for state-funded schools of 65%.

Context of Rochdale
The Borough of Rochdale is located at the north east of the
metropolitan county and combined authority area of Greater
Manchester and straddles the trans-Pennine M62. The borough
includes not only the town of Rochdale but also Middleton,
Heywood, Littleborough, Milnrow, Newhey and Wardle.

Vision: Bringing out the best in you!
We work with our community and have a restless ambition to raise aspirations
by encouraging and enabling people of all ages. We provide inspiring learning
opportunities for all to thrive in life and work and make a positive impact across the
Borough of Rochdale, Greater Manchester and beyond.

It has a resident population of approximately 220,000 people, rising at an annual rate
of 1%. The population aged 16-64 is 136,600 (62% of total).

Values

Analysis of the labour supply across the Borough shows the unemployment rate
for Rochdale is 6.4% which is 2.4% above the regional rate of 4%. The proportion of
working age adults claiming benefits is 15.6%, 4.6% above the national rate.

Rochdale has a significant ethnic minority population (11%) mainly of Pakistani and
Bangladeshi origin.

Hopwood Hall College aspires to be a values-driven organisation. We recognise that if
our vision of being an outstanding college is to be realised, then the following values
should shape and inform our working methods, behaviours and processes:

The number of people aged 16-64 qualified to Level 3 or above in Rochdale is 46.7%
compared to national rate of 57.8%.
FIGURE 1: Qualifications (2018)
Rochdale

Rochdale (%) North West (%)

Great Britain (%)

NVQ4 And Above

33,800

25.5

35.5

39.3

NVQ3 And Above

61,900

46.7

55.1

57.8

NVQ2 And Above

89,300

67.4

74.1

74.9

NVQ1 And Above

105,600

79.7

84.8

85.4

Other Qualifications

11,100

8.4

6.1

6.8

No Qualifications

15,800

11.9

9.1

7.8

Source: ONS annual population survey
Numbers and % are for those of aged 16-64
% is a proportion of resident population of area aged 16-64

Rochdale Borough has become relatively more deprived
in three of the five district level domains. The borough is
now ranked the 15th most deprived in England based on
a rank of the average scores for the LSOAs in the area.
The number of geographical areas (LSOAs Lower
Layer Super Output Area) in the 3% most deprived
nationally has remained the same at 11. Although 3
LSOAs have become less deprived and 3 more have
become relatively more deprived from the 2015 indices
meaning the total number of LSOA’s in the 3% most
deprived nationally has remained at 11. Consequently, the
percentage of the borough population residing in the
10% most deprived nationally has increased from 30.5%
in 2015 to 32.5% in 2019.

Context of the College
Hopwood Hall College is in the Greater
Manchester borough of Rochdale and
is one of the leading general further
education colleges in the region with over
8000 students and a turnover of over
£25m.
We employ 400 permanent members of
staff and around 100 working on a flexible
basis. Staff are given every opportunity to
develop their skills and we are committed
to supporting a professionally qualified
and experienced workforce.
We offer a broad range of full-time and part-time
courses funded by the Education and Skills Funding
Agency (ESFA) and offer a portfolio of Adult Education
provision funded primarily by Greater Manchester
Combined Authority (GMCA).
In addition, we offer higher education courses in
partnership with the Universities of Salford and the
University of Bolton and provide support to a range of
other local and community-based organisations.
Hopwood Hall College acknowledges that it is important
to meet current employer demand for skills by planning
an innovative curriculum in order to meet Greater
Manchester LEP priorities and plan to meet the future
skills needs of the regional economy whilst making the
college sustainable. Significant sustained work has been
undertaken to ensure that the college is well positioned
financially. As part of an annual review and modification
of curriculum offer, the college uses LMI extensively
along with the research and data analysis conducted by
Greater Manchester Combined Authority (GMCA).
Through this, the college has been able to re-engineer its
curriculum plan to offer a more sustainable curriculum
including more advanced level skills that meet both local
and regional priorities, meet skills gaps and prepare
learners of all ages for the world of work.
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The curriculum includes a wide range of provision from
Entry to Higher Education and is aligned to the GMCA
priorities identified for the sub-region. The college has
seen growth in learner numbers in areas such as Health
& Social Care, Engineering & Manufacturing, Education &
Training and Creative Digital sector areas.
The curriculum alignment is set to continue as the
college has a mature approach to business planning,
involving staff from across the organisation and a
planning cycle that encourages innovative development
of new products, and mapping of progression pathways
that aim to meet both the skills priorities of the future
and the ambition of the Greater Manchester Combined
Authority.
Hopwood Hall College is signed up to the delivery of
social value in accordance with the Greater Manchester
Social Value Framework, which identifies the priority
key themes and outcomes for Greater Manchester.
Delivery against the following themes identified is of
great importance to Rochdale Borough Council and the
College:
a) Promote employment & economic sustainability –
tackle unemployment and facilitate the development
of skills.
b) Raise the living standards of residents - paying
or working towards the Living Wage, maximising
employment and targeting those in greater need to
develop career opportunities for local people.
c) Promote involvement in the local community, e.g.
volunteering through practical support to the local
voluntary and community groups.
d) Promote environmental sustainability – reducing
waste and energy consumption and procuring
materials from sustainable sources, promoting and
supporting sustainable modes of transport.

i-Learn
The chart above shows the total cohort of fundable 16-19

Tutorial
Study Programme learners in 2019/20. Over two thirds
Maths
English

are from disadvantaged areas with many more aligned
to at least six of the indicators categorised in the chart.
Maths
The college has a diverse learner profile and recruits a
high number of vulnerable learners. The 2019/20 learner
English
profile included 115 Safeguarded learners; 104 Looked
After Children (LAC) and 162 of our learners accessed
Vocational
the college counselling service.
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95%

Entry & Level 1

Level 2
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Total number learners
(excluding apprenticeships)
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16-18 19+
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Number of apprentices by
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16-18 Student Profile and Support Needs

Grand Total: 8,048

Requires Improvement %

50%

FIGURE 3: 16-18 Cohort Profile 2019/20

Total Leavers

Level (main learning programme)

30% 40%

77.6%

The college student profile has been changing over
recent years whereby proportionately larger volumes
88.2%
of learners have requirements for Educational Health
Care Plans (EHCP), Additional Learning Support Needs,
70% access
80%requirements,
90% 100%
exams
behavioural support
requirements, are LAC (Looked After Children), financial
hardship and free school meals and other personal
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and social support needs. As a result of this profile,
the college is under increased pressure to provide the
correct level of support and/or intervention to ensure
that all learners have a good experience, reach their
potential and are readily prepared for the world of work
or Higher Education. A more joined up approach across
the borough to share information between the college
and high schools helps to provide the intelligence to
inform strategies to support our learners, ways to bid for
additional funding to support vulnerable and “at risk”
Leavers b
learners and aim to avoid them dropping out Total
of college
early and becoming Not in Education, Employment or
15 - Business, Administration and Law
Training (NEET).
13 - Education and
An established programme
of Training
schools’ liaison activities
to encourage learners to progress into further
- Retail & Commercial Enterprise
education or 07
training
has contributed positively to
the relatively low proportion of young people in the
06 - Information & Communication Technology
Borough of Rochdale that are currently NEET (Not in
Education,
Employment
or Environment
Training) compared to other
05 - Construction,
planning and the Built
GM areas.
04 - Engineering & Manufacturing

College staff work collaboratively with local high
schools to
school
leavers
progress into
03 - ensure
Agriculture,that
Horticulture
& Animal
Care
FE where appropriate, thus contributing to the local
01 - for
Health,
Public Services
& Care
authority target
raised
participation
to age 18. In
Rochdale MBC, the prior attainment of young people
at age 16 overall is good, however a0gap10
is opening
20 in
30
achievement for those who do not gain 5 grade 5-9s at
GCSE including English and Mathematics.
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FIGURE 2: Overview of learner numbers
Total Learners in 2019-20

10%

Regarding learners with learning difficulties and/or
disabilities, there
were 179 learners with Education
81.4%
Health Care Plans (EHCPs) with a wide range of support
available and78.5%
73 High Needs learners / places (support
costs above £6,000). In addition, there were 92 high risk
learners identified and supported by the college.

At
ta
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m
en
t

GCSETo help tackle such socio-economic challenges, the
The college believes that having a local workforce with
high skills and in the right sectors is extremely important college has an inclusive approach to recruitment to
if Rochdale Borough is to build a strong and vibrant
include people from all demographic backgrounds
local economy, one that creates and shares community
across North East Greater Manchester. With reference
wealth. Through the extensive work of the Business
to analysis carried out using MiDES during 2018/19,
Development team and the launch of the Hopwood
in comparison to other colleges, study programme
Employer newletter employers pledge to support
Functionallearners at Hopwood Hall College were ranked in the top
the college either with extended work placements,
4.5% of deprivation, according to the Index of Multiple
SkillsDeprivation and almost 20% received free school meals.
delivering employer facing talks or helping develop the
curriculum.
For adult learners, the level of deprivation was slightly
As displayed in figure 2, the college had over 8,000
higher, being in the top 3.7%. The same analysis showed
learners enrolled across several funding streams in
that, according
achievement
50%
55% to
60%
65% rates,
70%the college
75% 80%
2019/20.
is outperforming colleges in the lowest quartile of
deprivation nationally, demonstrating the college’s
The college continues to prioritise and commit to
success in eliminating the achievement gap due to
improving the economic prospects for the Borough of
socio-economic deprivation. In 2019/20, 55% of the
Rochdale and its population, especially those facing the
college’s 16-18 cohort received financial support during
most disadvantages. According to the Index of Multi
their time at college in the form of travel, free meals
Deprivation (2017), Rochdale has some of the most
and/or course materials.
disadvantaged areas in the country where seven super
output areas rank in the top 1% of most disadvantaged
Good or better %
wards in England, whilst 67% of the college’s 16-18
cohort are from disadvantaged postcodes.

Grade 2

71.8%
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Level 2 Student Recruitm

Cardinal
Langley
RC

Falinge Hollingworth
Holy
Park High Academy
Family
School
RC & CE
College

Kingsway
Park
High
School

Apprenticeship

3%

Apprenticeship
Employment

6%

No. of Higher%Education
candidates

10%
30%

Falinge Park High School

236

30%

Hollingworth Academy

249

51%

Holy Family

115

59%

Kingsway Park High School

214

26%

Matthew Moss High School

151

36%

Middleton Technology School

220

40%

Oulder Hill

258

35%

Siddal Moor Sports College

153

18%

St Cuthbert’s RC High School

182

23%

Wardle Academy

241

33%

Rochdale LA 		

35%

England 		

43%

[source: https://www.gov.uk/school-performance-tables]
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Further Education

Further Education

78%

57%
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Recruitment from Rochdale high schools to the two
primary FE providers in the borough was very strong.
The 3 schools where recruitment was lower than
expected was partly due to local sixth form competition
including schools’ own provision.
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FIGURE 4: Rochdale High School performance (2019) %
Achieving a Standard Pass in English and Maths (5-9)

Job Seeker

FIGURE 5: Education & Training Leavers 2019/20

In 2019/20, the college delivered both 16-19 study
programmes and Adult Learning programmes across
14 Sector Subject Areas. As measured by ‘Leavers’ (i.e.
number of qualified leavers), the most significant areas
of the college’s provision are in Preparation for Life
and Work (driven by significant numbers of Functional
Skills in Maths and English, and ESOL provision), Health,
Public Services and Care, Science and Mathematics
(largely driven by GCSE Mathematics), Retail and
Commercial Enterprise and Languages, Literature and
Culture (largely driven by GCSE English).

Analysis has been carried out to better understand the
recruitment pattern of school leavers across the borough
by merging data shared with Rochdale 6th Form
College. Half of the learners studying a Level 3 study
programme are doing so having successfully progressed
from Level 2 in the previous year.

8

The college has continued to develop apprenticeships
and responds to the skills reform to engage with local
employers and offer new standards. Of 415 apprentices
in-learning during 2019/20, over half are on new
employer standards.
Response to the 2017 Apprenticeship funding reforms
has been positive and take up by levy-paying employers
has been strong with apprenticeship starts up since
August 2018 compared to previous annual period.
Indeed, the college has seen an increase since the
reforms, a trend that is set to continue through into
2019/20 and beyond.

9

82%
81%

Community Learning

FIGURE 6: Total Apprenticeship Volumes In-Learning 3-Year trend
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The college holds the Community Learning funding contract for
Rochdale Borough. The Community Learning funding continues
to be part of the Adult Education Budget (AEB). Courses are
delivered by both college staff and through partnership work.

LW2 vs Full Observation

The college funds several projects run by community groups
and voluntary organisations and acts as chair for the Borough’s
Community Learning Steering Group. Through both mechanisms,
the college ensures that the Community Learning curriculum
offer is regularly refreshed, and that it remains flexible and
responsive.
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19-23
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18/19

The College’s development has been influenced by local and national priorities in
line with the Greater Manchester Outcomes Framework. Consequently, key changes
have been made to maximise the public pound & meet local demands around English,
Mathematics & ESOL.

Full Obs

24+

Grade 3

Grade 4

During lockdown, the college repurposed a suite of online course people could
complete from the comfort of their own home. own home. Working with key partners
(Greater Manchester Combined Authority, Rochdale Council and Work and Skills
Group) the college identified a range of training needs across various sectors to
support the digital transition to home working.

19/20

There were 415 apprentices in-learning of which 166 are leavers in 2019/20. The 3 main
sector areas in terms of volumes are Engineering & Manufacturing, Health & Social
Care and Business Admin sector areas.

A specific campaign ‘Keep Connected’ introduced a range of ‘Connect to your Career’
modules 28 total enrolments related to digital courses including Leading Remote
Teams and Microsoft packages.

FIGURE 7: Apprenticeship Leavers in 2019/20

‘Connect to Hopwood’ courses supported the community to develop essential skills,
support with health and well-being and provide coping strategies and focus. From the
launch of our ‘free short online courses’ in March 2020 we received 1795 enquiries for
the courses we offered, and we had 1382 that enrolled on to the courses after they had
been given the information.

Total Leavers by Sector Area
15 - Business, Administration and Law

Approximately 20% of Community Learning was sub-contracted to Rochdale Borough
Council for delivery of Family Learning provision. Family Learning programmes
provide a positive and welcoming space for families to have fun together, while
developing literacy, language and numeracy skills. Courses are delivered in schools,
nurseries, Sure Start Childrens’ Centres and community venues across the Rochdale
Borough during school times.
Family Learning develops a culture of aspiration in both adults and children, improves
parents’ confidence to tackle family situations through increasing their understanding
of children’s development and improves their capacity to communicate with their
children and each other. Providers should work with families identified through the
existing schemes and initiatives to reduce their dependence on public services,
increase their participation in skills training and improve their employment prospects.
One approach was to badge the programme ‘Family Fortunes,’ which designed an
educational programme to enhance the understanding of personal finances. Family
Fortunes, carried out by the Family Learning Service, supported by the Money Advice
Service, Campaign for Learning and financed by Hopwood Hall College, primarily
targets families with children aged 7-11 years old and with English as an additional
language.
The idea behind teaching adults and their children these financial lessons during
school sessions is to help families have a greater understanding, and therefore greater
control, of their personal finances; improving the financial stability of the area from a
grassroots level.
As many families with English as a second language typically leave finances to male
leaders of the family, the Family Fortunes programme offers a vital gateway into
expanding the knowledge to the rest of the household. Specifically, the programme
helps families understand budgets, saving techniques, financial jargon, bank
statements/bills and what a ‘need’ is vs a ‘want’. Unfortunatly due to lockdown the
Family Learning delivery ceased.

Before the lockdown the college had started offering recognised online qualifications,
383 adults that enrolled and completed a full qualification, with a 100% achievement
rate. Adult learners make up approximately 40% of the overall college population; the
largest volumes of learning are in Access to HE, ESOL and English and Maths.

13 - Education and Training
07 - Retail & Commercial Enterprise
06 - Information & Communication Technology

Included in our adult cohort are 343 adults enrolled on a programme with MANTRA
learning as part of sub-contracted provision. The programme is concentrated in
Warehousing and Logistics, a sector that the college itself does not deliver, but
recognise that it is a priority area of adult training and consistent with GMCA skills
priorities.

05 - Construction, planning and the Built Environment
04 - Engineering & Manufacturing
03 - Agriculture, Horticulture & Animal Care
01 - Health, Public Services & Care
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Summary of Service Area Self-Assessment Grades:

Grade		Grade
2018-19		2019/20

Overall effectiveness

3		2

Quality of education

2/3		2

Behaviours and attitudes

3		2 -

Personal development

2		2

Leadership and management

3		2

Business Support Area Grades

Programme Area Self-Assessment Grades:
All curriculum areas across the College complete an annual self-assessment which contributes to the College selfassessment. Judgements have been made using a combination of the new and old OFSTED Common Inspection
Framework, for 2018/19 the college has attempted to retrospectively grade against the new Education Inspection
Framework and managers have used the following scale to summarise their decisions:
Curriculum Area

2016-17

2017-18

2018-19

2019-20

Access to HE

1

2

3

2

Art and Performing Arts

3

3

2

2

Business, Travel and Accounts

2

2

2

2

Summary of Provision Types SelfAssessment Grades:
					
Grade		Grade
Area
2018-19		2019/20
Education for Young People

3		2

Adult Learning Programmes

2		2 -

Apprenticeships

3		3 -

Provision for learners with
high needs

2		2 -

SAR Grade
2016/17

SAR Grade
2017/18

SAR Grade
2018/19

SAR Grade
2019/20

Health and Safety and Corporate Services

3

2

2

2

Management Information Services

2

2

2

2

Information Technology

3

3

3

2

Human Resources

2

2

2

2

Quality

2

1

2

2

Finance

3

1

1

1

The Sports Arena

2

2

2

2

The Bistro

3

2

2

2

Employer Engagement team

3

2

2

2

Careers and Work Experience

n/a

n/a

2

2

Learner Facing Area Grades

SAR Grade
2016/17

SAR Grade
2017/18

SAR Grade
2018/19

SAR Grade
2019/20

Marketing and Admissions

2

2

3

2

Student Support and Equality

1

2

1

1

CEI

2

2

3

PCT 3

MEP

2

2

3

EAS 2

Student and College Services

1

1

1

1

English

4

3

3

EaM3

iLearn and the iLearn Centre

3

2

2

1

n/a*

n/a*

3

EaM3

Skills for Life

1

1

1

1

Hair & Beauty

1

1

2

2

Health & Social Care

1

2

2

2

Catering

1

1

2

2

Grade 1 - Outstanding

ICT

1

1

2

2

Grade 2 - Good

ESOL

1

1

2

2

Grade 3 - Requires Improvement

Uniform Public Services

2

2

2

2

Grade 4 - Inadequate

Life Sciences/ Animal Care

3

3

2

2

Early Years

2

2

1

2

Sport

2

1

2

2

Maths

12

Summary of Key SelfAssessment Grades:
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FIGURE 9: Headline ALPS

Education for Young People

RAG

Grade:

Judgement (s)
On vocational courses
learners achieve well and
there is a three-year trend of
continuous improvement.
(EYP S1)

2

Measured Impact (Evidence)
FIGURE 8: Overall Vocational Achievement Rates

2017/18

2018/19

2019/20

Value Added Score

0.98

1.02

0.92

Value Added Grade

3
2016 Spec - N/A
2010 Spec - 282
Total - 282

3
2016 Spec - 16
2010 Spec - 214
Total - 230

4
2016 Spec - 16
2010 Spec - 199
Total - 215

No of Learners

In 2019/20 the college introduced an Aspirations, Careers and Employability hour. As part of these
sessions there are formal progress review weeks to track, monitor and set targets for all learners on
ProMonitor and as a result of this, vocational outcomes remain high and value added remains strong.

Headline qualification achievement rates on vocational courses are consistently above national averages
and for 2019/20 4% above NR.
•
•

Retention is 2.3% above NR at 91.6%
Pass rates are 0.8% above NR at 93.7%

Value added for level 3 courses is also strong
16
15

14

15

Total

131

93

86

86

59
141
14

19/20 HHC
AR %
97
87
86

HHC Rate%
87
86
83

Nat Rate %
86
83
83

214

89

86

86

801
740
469

19/20 HHC
AR %
89
90
84

HHC Rate%
87
86
83

Nat Rate %
86
83
83

2,010

90

86

86

Safeguarded Students
The colleges most
disadvantaged learners and
those with SEND and high
needs achieve well (EYP S2)

Disadvantaged learners and SEND learners make excellent progress, improve their independence and
gain skills for employment. Support workers ensure that disadvantaged learners and SEND learners are
extremely well integrated into mainstream learning. Overall achievement rates for SEND learners are
excellent at 7% above the college achievement rate. Disadvantage learner's overall achievement rates
are strong at 90% overall.
Highly effective teaching for learners with high needs ensures most learners make good progress and
enjoy their studies.
FIGURE 10: Achievement data disadvantages learners is as follows:
Learner Difficulty/Disability (LLDD)
19/20 HHC
Overall HHC
Level
Leavers
AR %
Rate%
2
742
93
86
3
90
86
83
Total

1,346

88

86

86

175
121
5

19/20 HHC
AR %
91
94
100

HHC Rate%
87
86
83

Nat Rate %
86
83
83

301

93

86

86

75
42
14

19/20 HHC
AR %
91
96
86

HHC Rate%
87
86
83

Nat Rate %
86
83
83

131

93

86

86

Educational Health and Care Plan (EHCP)
Level
1
2
3

Leavers

Total

High Needs Students (HNS)
Level
1
2
3
Total
Safeguarded Students

Leavers

17

16

Nat Rate %
83
83

19/20 HHC

Level
1
2
3

Leavers

Total

Disadvantaged Postcodes (16-19 Year olds)
Level
1
2
3

Leavers

Total

18

17

Careers advice is effective
and impartial and allows
young people to progress to
their next steps (EYP S3)

The College has two well used Careers Zones, one at the Middleton campus an. Referrals to the Colleges
Careers advisors have increased by 33% and as a result of information advice and guidance the students
receive, the college achieved a positive Matrix review in 2019/20.

During the need to work from home (COVID) the careers team adapted very well. Carrying out IAG sessions
through Microsoft Teams and Zoom to support learners to progress during ‘Stepping up Month’ the college
retained 26% of learners who were set to leave.

Internal progressions stand at 82% [16-18 full-time cohort]

Progressions and Stepping Up Month took place between April and June 2020 and provided IAG to
students who were uncertain regarding their next steps and who were considering course changes. During
this period the Career’s Team were able to reach many, 271 compared to 243 in the previous year. The
careers team adapted quickly to the lockdown situation by providing digital and telephone advice.

At the beginning of the 2019 academic year the college implemented a “Talk Don’t Walk” initiative. The
aim of this was to offer impartial advice and guidance to learners who were having second thoughts about
their course during the first 6 weeks of starting at college and who were ultimately at the risk of leaving.
These learners received a careers advice appointment, and an alternate course was identified. 59 learners
were seen during this period and the success of the campaign resulted in a reduction in attrition by 2% on
the previous years. The chart below shows the numbers seen by the Careers Advisor during this period.
Figure 11: Talk Don’t Walk statistics:

J2Research destination data 18/19 showed that of known destination captured for 16-18-year-olds, 95%
were positive.
The college saw an increase in UCAS applications in 19/20 309 compared to 280 in 18/19 applications were
made, of which, 81% progressed onto higher education courses externally or within the college. The
college engages with many Higher Education establishments and excellent relationships with those more
local to the college. The University of Salford, University of Bolton and Manchester Metropolitan University
are the universities of choice for our learners.
In preparation for UCAS the careers team worked in partnership with GM Higher. Activities included:
• A higher education student play
• Apprenticeships v University
• Budgeting talks
• Brightside Mentoring – an e-learning mentoring programme which enables learners to discuss key
issues with a professional mentor (related to the world of business, higher education or
apprenticeships.
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Leaders and managers within
the college plan a purposeful
curriculum with progression
pathways throughout (EYP
S4)

The majority of teachers have
high expectations of learners
(EYP S5)

The college has a rigorous curriculum planning process which draws on LMI data from VECTOR and from
the Greater Manchester Labour Market and Skills Review 2018. priorities. The GM report presents a
comprehensive review of the work and skills landscape across Greater Manchester (GM).
All courses have established pathways and internal progression data is strong at 82%. The College
promotes independence through its VLE called Its learning. A well- structured tutorial programmes
ensures all learners benefit from the development of personal skills. Opportunities for trips and visits are
available throughout the curriculum, including international opportunities.
The college has built upon its higher education offer and through the planning process in 2019/20 has
introduced a HNC Policing pathway to compliment other high-level courses in Sport, Early Years,
Engineering, Games and Media.
Teachers check learners’ understanding well, identify misconceptions and provide good feedback to
learners. Staff are encouraged to experiment and to take risks in developing innovative approaches to
their teaching practice, as well as teams being supported to co-ordinate action research and supported
experiment approaches to teaching and learning improvement.

Programmes of study are well
planned and develop
employability skills that leave
to positive and relevant
destinations. EYP S6)

Programmes are well planned and designed, they embed a range of industry and employment
opportunities that are captured through ProMonitor. With the introduction of the Aspirations, Careers
and Employability programme, all study programme learners engaged with the college's employability
framework. The framework is differentiated by level and covers key topics such as, Communication,
Teamwork, Organisation skills, Time management and Problem Solving.
Learners have a vast range of enrichment opportunities, linking learning to employability and
progression opportunities. These include trips to universities and company premises, guest speakers and
employer conferences.
Figure 12: ProMonitor enrichment opportunities

97% of learners agree that teaching on their course is good (+6 distance travelled) and 97% of learners
agree that teachers constantly challenge me to do my best (+7% distance travelled). QDP Survey 2020.
QLS review feedback
In one of the most effective lessons observed, the teacher was a role model for the career of personal
trainer which the learners aspired to. The personal relationships were strong, the teacher supportive and
encouraging, the many student contributions were recognised and valued, and built upon progressively.
The teacher identified with learners the links between different aspects of the curriculum (e.g. the rights
and relationships of clients, including FBV, and the generation of new business as a personal trainer,
maintaining customer loyalty through incentivisation and attitude).
There are a minority of areas where this needs to be developed further and as a college we continue to
have this as an absolute focus. Curriculum reviews spot any issues quickly, staff are challenged and
supported to improve, and this process is closely monitored through the appraisal and PIP process.
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As part of the learners four-week induction programme, the Work Experience Development Team
hosted a ‘Fire Up your Futures’ Conference. Key employers from the Borough attended to provide
question and answer sessions to learners on the key skills that would enable learners to progress into
work and employment.
During National Careers Week, employers contributed to a careers fair and provided taster sessions to
learners across both campuses. Employers included Hayes Travel, the Mercure Hotel Group, Emerging
Futures, Lovell and William Hare, feedback from one employer.‘I thought the event was really useful for
the students. They had lots of questions and I felt they took a lot from it’
Figure 13: 16-18 Destination data

The majority of learners
within the college benefit
from opportunities to
develop personal, social and
independence skills. (EYP S7)

There are well-established opportunities for learners to be heard. All curriculum areas have learner
representatives that meet termly. This results in a ‘you said, we did’ campaign. This feeds into termly
Principal’s Question Time and QDP survey takes place twice a year which then leads into the FE Choices
survey. The college also benefits from an active student governor.
All 16-19 Study Programme learners attend a Personal Development Programme, this is a tutorial type
session that promotes employability, British Values, equality and diversity and charity work.
QDP surveys show that 89% of learners felt that their Student Support Tutor supported their personal
development.
In 2019/20 the college introduced an additional session called ACE, Aspirations, Careers and
Employability, the focus of these sessions is preparation for next steps, target setting, deliver the
employability framework and to track and monitor progress.
ILearn sessions are a compulsory part of the study programme for all level 2 and 3 learners. This helps
promote both digital literacy and independent study. Outside the classroom, learning is effective, all
curriculum areas use online digital platforms to support and extend learning. Several areas have adopted
the use of Microsoft Teams as part of the digital upskilling framework. Learners give positive feedback in
learner forums about communication that is facilitated using this platform and around the expectations
of learning beyond the classroom and the support they receive from their teachers. This was particularly
strong during the pandemic and the need for the college to flip to remote learning.
The college is committed to community activities and each year an annual community fun day, planned
and staffed by learners attracts over 2000 visitors. In addition, the college works closely with its
sponsored charity, Springhill Hospice and is active in Rochdale’s Pride event.
The college’s Skills4Life learners have the opportunity to staff and run the ‘Thinc Café' which is open
daily and gives learners opportunities to develop both confidence and communication skills.
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Safeguarding is highly
effective with robust
arrangements in place. (EYP
S8)

The college has a highly experienced Safeguarding Team comprising of Student Support Tutors for early
help and pastoral support. Curriculum and support staff work well together to create and promote a safe
culture across the college and concerns are escalated swiftly so appropriate support is put in place.
The number of safeguarded and vulnerable learners increase year on year so the College has a large
safeguarding team comprising 1 x Senior Designated Safeguarding Lead, 1 x Designated Safeguarding
Lead and named Looked After Children (LAC) Lead, 2 x Deputy Designated Safeguarding Officers (Senior
SSTs) and 16 x Student Support Tutors. There is also an SMT and governor safeguarding lead.
The safeguarding team support several vulnerable learners. In 2019/20 these included 176 safeguarded
learners and 159 Looked After Children. In total, 560 Pastoral/welfare concerns were logged of which
176 or 29.8% were formally safeguarded.
During remote working strong safeguarding arrangements were in place to support learners most in
need. The Student Support Team and the Learning Support Team contacted learners under their
caseloads who were deemed priority groups for reasons of health, medical concerns, learning difficulties
or disabilities, cared for status (LAC), safeguarded or vulnerable for reasons of mental health. These
learners have continued to be contacted regularly, some daily. Overall, during Covid-19, 143 safeguarding
concerns were picked up during remote working and 40 learners accessed remote counselling.
The college responds well to emerging and contextual safeguarding themes such as Prevent, Child
Criminal Exploitation (CCE), Child Sexual Exploitation (CSE), Forced Marriage, online and e-safety and the
increasing numbers of learners experiencing poor mental health. In response, the college has increased
support and resources to these areas and implemented action such as restorative justice, enhanced
provision for counselling, country lines training and CCE awareness training. The college is two years into
a three-year Mental Health Strategy and is working to become a Trauma Informed college. The Head of
Student Support & Equality has made significant progress in implementing work on the mental health
agenda and various sessions for staff training have been delivered to staff to increase awareness and
knowledge to support mental health.
The safety and wellbeing of students takes precedence at Hopwood Hall College and the college has in
place effective policies to help deal with incidents including any incidents of bullying, discrimination or
harassment. These are reported to the College Equality & Diversity Group, Senior Management Team and
Governors.

94% of learners said they felt safe at college and 96% of students said they know who to speak to for
support at the college. QDP survey 2020.

Sustainable outcomes for
English and mathematics
need further improvement
particularly functional skills
level 1 (Area for Development
[AfD1)

99% of staff said they knew who to report a safeguarding concern to and are aware of their
responsibilities with regard to Safeguarding and Prevent. 99% of staff state that they understand their
role in tackling bullying, discrimination and harassment. Staff survey 2020.
Please note that all grades this year were awarded as a process of Centre Assessment due to the impact
of Covid on learning.
Vocational learners feel that teachers are supporting them in improving their English and mathematical
skills. As the college has increasing number of school leavers who need to retake English and/or maths the
timetabling of these courses becomes more of a challenge each year. Numbers for 19/20 are as follows:
Figure 14: Proportion of learners studying English and maths
English

No. of entries

GCSE 16-18
GCSE 19+
Basic skills 1618
Basic skills 19+
TOTAL

998
103
250

Proportion of
dept.
30.6%
3.2%
7.7%

211
1562

6.5%
48%

FIGURE 15: Functional Skills results:
Age group
Course
16-18
16-18
16-18
16-18

Basic skills level 1
Basic skills entry
GCSE Maths
GCSE English

25

26

24

25

Mathematics

No. of entries

GCSE 16-18
GCSE 19+
Basic skills 1618
Basic skills 19+
TOTAL

922
127
461

Proportion of
dept.
28.3%
3.9%
14.1%

187
1697

5.7%
52%

Achievement rate
42.3%
85.1%
92.4%
92.1%

National average
achievement rate
61.5%
73.7%
82.8%
81.6%

FIGURE 16: GCSE results 3 year trend English & maths

Hybrid
End
16/17
17/18
18/19
19/20

GCSE
Aim
Type
English
English
English
English

Leavers
Overall
1014
994
1068
1,098

Ach
Overall
%
75
86
79
92

HG
Pass
Overall
%
25
28
23
45

Nat
Ach
Overall
%
81
82
82
80

Ret
Overall
%
90
92
86
93

Pass
Overall
%
83
93
92
99

Nat
Ach
Overall
%
81
82
82

Ret
Overall
%
88
92
89

Pass
Overall
%
83
94
93

83

92

100

Hybrid
End
16/17
17/18
18/19

GCSE
Aim
Type
Maths
Maths
Maths

Leavers
Overall
844
908
1028

Ach
Overall
%
73
86
82

HG
Pass
Overall
%
15
18
17

19/20

Maths

1,042

92
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Attendance at college,
particularly in English and
mathematics programmes for
young people is not good
enough (AfD 2)

Attendance is as follows:
FIGURE 17: Attendance Pre-covid
Curriculum area
Main Vocational
FS English
FS Maths
GCSE English
GCSE Maths
Tutorial
TOTAL

Performance tables will not be published in 2019/20, however, the college has improved progress made
in GCSE maths and English according to DfE performance tables. In 17/18 the college progress in GCSE
English was –0.04, in 18/19 +0.03. In 17/18 GCSE maths progress was –0.22, in 18/19 it is –0.03.

27

26

28

27

17/18
88%
77%
75%
75%
78%
81%
85%

18/19
87%
78%
80%
74%
75%
84%
85%

19/20
88%
77%
78%
79%
78%
89%
87%

Adult Learning Programmes
2
RAG

Grade:

Judgement (s)

Measured Impact (Evidence)
The college has a close and effective working relationship with the Greater Manchester Combined Authority and
local groups to ensure adult education provision is highly effective and meets local and regional needs.
Labour market intelligence data (LMI) is analysed to maximise funding opportunities for adults looking to retrain in
priority sectors and programmes that support their progression to higher level study. This collaborative approach
ensures the local provision is not duplicated.

Curriculum areas that offer
wider adult learning
programmes have clearly
defined intent which reflect
local labour market
intelligence, interests of
learners and local
community well-being
priorities. (ALP S1)

The college has a robust business planning cycle which uses various tools such as Vector & EMSI to recognise the
importance of employer demand for skills by planning innovative curriculum to meet GM LEP priorities and plans to
meet future skills needs of the regional economy, for example, developments within the Technology Centre to
enable new advanced manufacturing skills. Substantial work has taken place to create specific Employer
Responsive curriculum in priority sectors within a new division of ‘Employer Services’.
The college has an established Adult Education Steering group, led by leaders and managers to oversee successful
delivery of adult education at a strategic level to ensure the offer is aligned to local and regional needs. As a result,
there has been growth in adult learners in Health and Social Care, Construction, Digital and Education and Training
sectors.
The college’s Community Learning development has been influenced by local and national priorities in line with the
Greater Manchester Outcomes Framework (GMOF) to improve accessibility, opportunities and outcomes for
learners by:
•
•

Improving life chances for people of all ages, through learning, personal development and active citizenship
Creating stronger, more resilient, supportive, influential and inclusive communities
29
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Our Neighbourhood Learning in Deprived Communities (NLDC) projects uphold the commitments to Equality,
Diversity and Inclusion. Learners are typically drawn from socially excluded backgrounds and are low skilled adults
from disadvantaged communities, adults who face barriers in learning including being disabled, being from an ethnic
minority, being over 50 and being a lone parent. Projects specifically target Rochdale residents who have had issues
such as mental health and addictions issues and other conditions that have made them particularly vulnerable and
also target the long term unemployed. The only criteria for learners attending these courses is to have the
enthusiasm and motivation to engage in first steps learning to start to change their lives which many of them do.
The adult ESOL curriculum is designed to support learners in their development of personal confidence and
employability skills; promotion of greater community inclusion; addressing common social situations and family
needs, such as attending children’s school or the doctors; and facilitating progression onto other programmes to
meet personal aspirations. All ESOL learners are offered the opportunity to develop maths and digital skills to
make them more employable.
The ESOL department offers learners employability skills which are referred to in lessons, on the ESOL Job display
board and through events throughout the year such as You're Hired, Dream Big, The Entrepreneurs’ Fair,
Macmillan Coffee Mornings and the Pre-Entry Awards Ceremony. Volunteer opportunities are available for learners
as are work experience opportunities and access to National Careers Service (NCS) meetings for each ESOL learner.
Job Club also promotes employability by giving the learners access to external speakers and support with CV
writing and interview roleplay practice.
The college’s Award in Education and Training (AET) and Certificate in Education and Training (CET are practical
teacher training qualifications intended to give trainee teachers and assessors the underpinning knowledge and skills
they need. In addition to familiarising them with the rewards, challenges and responsibilities of teaching/training in
the post 16 sector. They will develop important employability skills such as collaboration, independent working, time
management and organisation, and most importantly become reflective educational practitioners.
In addition, the college offers a flexible online learning package which provides;
•

An initiative to enable more of our 19+ local community to access quality training and support
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the post 16 sector. They will develop important employability skills such as collaboration, independent working, time
management and organisation, and most importantly become reflective educational practitioners.
In addition, the college offers a flexible online learning package which provides;
•
•
•

Figure 18: Employer Responsive Flexible Learning Enrolments

An initiative to enable more of our 19+ local community to access quality training and support
A secure, online environment where we can reach more learners and provide a wide range of developmental
opportunities.
30that help to build a wide range of skills and knowledge, develop confidence and
Numerous online courses
prepare learners to enter employment.

The Access portfolio offers four different pathways which provide learners with the opportunity to pursue careers
in a range of sectors. 88% of the learners progress onto a Higher Education course in a health care related subject
which is aligned with GMCA priority to meet the economic need in the sector and increase the number of
professionals with a level 4 or graduate qualification. A new Business pathway has been created in line with the
increase in employment opportunities due to the required growth in Business, Financial and Professional Services.
Wider College adult learning programmes are offered part time and include qualifications in Early Years and
Supporting Teaching and Learning, with progression routes from level 1 to level 5. The provision meets the needs
of adult learners with flexible modes of delivery including sessions during the day, evening or where necessary,
distance learning. In addition to the main programme, vocational relevant online courses are available which allow
for continuing professional development and are tailored to enhance workplace skills.

Adult provision has an
employer responsive offer,
that reflects local and
regional skills needs. (ALP
s2)

In addition, the college does a small amount of subcontracting with The Skills Network and Mantra to provide
Rochdale residents with opportunities not covered by the colleges main provision but highlighted as GM priorities
for the area.
An Employer Responsive Learning Officer has been appointed at the start of the year and provision has been reprofiled to support residents and businesses.
The flexible learning programmes launched during lockdown provided skills and training which enabled people to
enter and/or progress in work. It allowed furloughed workers to gain new skills.

51% of Employer Responsive learners where in active employment and 28% referred by their employer to
undertake the flexible learning course.

The college has made swift
interventions to respond to
local & regional skills and
employment needs due to
impact of COVID –19. (ALP
S3)

During lockdown, the college repurposed a suite of online course people could complete from the comfort of
their own home. own home. Working with key partners (Greater Manchester Combined
Authority, Rochdale Council and Work and Skills Group) the college identified a range of training needs
across various sectors to support the digital transition to home working.
A specific campaign ‘Keep Connected’ introduced a range of ‘Connect to your Career’ modules 28 total enrolments
related to digital courses including Leading Remote Teams and Microsoft packages.
‘Connect to Hopwood’ courses supported the community to develop essential skills, support with
health and well-being and provide coping strategies and focus. From the launch of our ‘free short online
courses’ in March 2020 we received 1795 enquiries for the courses we offered, and we had 1382 that enrolled on
to the courses after they had been given the information.
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Before the lockdown the college had started offering recognised online qualifications, 383 adults that enrolled and
completed a full qualification, with a 100% achievement rate.
Adult achievement rates show a three-year trend of continuous improvement (See figure 22)
The college currently works with approximately 400 employers and has strong partnerships with Rochdale
Development Agency, Rochdale Business Ambassadors and the Economic Work and Skills Division at Rochdale
Council, who have all been involved in curriculum planning to ensure adult provision reflects current employment
and skills needs.
The college has good
partnerships with key
stakeholders including,
ensuring learners have
access to employment
opportunities (ALP S4)

The college launched a range of flexible learning qualification ranging from level 1 – 3 in July 2020. The flexible
learning programmes offered had been selected to meet the recruitment needs of each employer and current
employment opportunities. The college worked in partnership with the Growth Company, Rochdale MBC Work and
Skills team and Job Centre Plus to identify local unemployed residents, those on furlough to provide opportunities
for progression to employment and career development. Key worker employers engaged include those from
Primary Care Academy, Northern Care Alliance Group, Rochdale Council and Rochdale Borough Housing.
The college has key links with Job Centre plus in Rochdale, Middleton, Oldham and Bury working closely with teams
by supporting adults back into learning, training, and employment, through dedicated employability programmes.
As an example, recent collaboration with JCP and Footasylum has resulted in a bespoke sector-based academy,
providing a pre-employment package to equip the unemployed with the skills required as the employer has
expanded
The college is strengthening its reputation of working with local partners to deliver programmes of high-quality
learning. The college now sits on several boards and working groups such as Rochdale Work and Skills Group.
Local work and skills groups provide the opportunities for local providers to share best practice, align provision and
avoid duplication within the Borough.
79.6% of adults progressed to positive destinations.
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The family learning initiative is in partnership with Rochdale Borough Council. It aims to engage families to reduce
their dependence on public services, increase their participation in skills training and improve their employment
prospects. Family Learning programmes provide a positive and welcoming space for families to have fun together,
while developing literacy, language and numeracy skills. Courses are delivered in schools, nurseries, Sure Start
centres and community venues across the Borough during school times.
Neighbourhood Learning in Deprived Communities (NLDC)
• Acorn - works with people who have drug/alcohol dependency, both in the community and in prisons. All
learners are over 19, with low skills and come from disadvantaged communities. The course enables
learners to become effective group work facilitators and to have firm counselling skills to work with the
addicted population.
The college proactively
works to widen participation
• Link 4 Life – The Skills4Sport programme addresses low levels of skills, employment, health and wellbeing
in the Borough and beyond
to re-engage individuals and support their progression into appropriate employment, education and
and directs its adult offer to
training within the Sport and Leisure Industry. All learners who complete training are offered a minimum
the most disadvantaged
of 20 hours of volunteering opportunities at all Link4Life’s key facilities to ensure they gain the valuable
learners. (ALP S5)
experience that is also required when applying for specific jobs Progression from this course remains
strong: 70% of the people who take part in our programme are either sign-posted onto other programmes
or find full-time or part-time employment.
• Rochdale Boroughwide Housing – offers a signposting, assessments, referral and mentoring scheme for our
customers across all our neighbourhoods to enable them to gain employment and reduce social isolation.
Additionally, delivery of qualifications such as food hygiene to better prepare residents for employment
opportunities
• Rochdale Connections Trust - RCT deliver programmes of learning for those affected by domestic abuse
There is a continued need to deliver these programmes of education alongside a package of supportive
complimentary courses, as incidents of domestic abuse in Rochdale continue to significantly exceed
national rates.
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The college continue to provide positive outcomes for our adult learners with 79.6% of completing learners
progressing on to a positive destination (education, training or employment), on completion of their studies with
us. Achievement rates have remained strong and are at or above national rates at all levels.
There is a three-year trend of high and improving achievement rates for our adult learners.
FIGURE 19: Adult QAR

Year

Adult learners achieve well
at this college (ALP S6)

16-17
17-18
18-19
19/20

Age
19+
19+
19+
19+

HHC Achievement
rate
88.3%
89.8%
91.8%
93.6%

National
achievement rate
84.7%
85.5%
87.9%
89.8%

Figure 20: Achievement rates for subcontracted adult learners are high.
Subcontractor
No. of learners
HHC Achievement Rate
Mantra Learning Limited
343
100
The Skills Network Limited
191
93
Safeguarding arrangements are in place for all learners including vulnerable adults. Mandatory staff training
specifically covers adult safeguarding as a key theme. The DSOs receive specific training for vulnerable adults
especially where there are additional learning and support needed. In June 2020 the safeguarding team was
strengthened with two additional safeguarding officers which builds additional capacity in the team to support
vulnerable adults.
Safeguarding is effective for
adult and vulnerable
learners (ALP S7)

The College has effective partnerships with external agencies such as the adult social care and enforcement team.
The Senior DSO attends the joint Adult and Child Safeguarding Board and Channel to ensure college remains
responsive to key adult safeguarding developments.
Although the destinations
and progression data for
most adult learners is
positive, the college needs
to improve the capturing
and collection for
community and
subcontracted adult
learners.
(AfD 3)
Improve the offer of formal
and informal careers
guidance to all adult
learners. (AfD 4)

82.1% of adult destinations were captured, of these 79.6% progressed to positive destinations, however, 17.9% of
destinations were unknown. The college needs to improve its processes for capturing the destinations of its
subcontracted and community learners.

Current adult careers guidance is focused on ESOL and Access provision as these learners are in college more
frequently. There needs to be a standardisation of processes to ensure all adult learners have access to
appropriate careers advice however they access their course.

Central safeguarding records indicate the categories for safeguarding and in 2019/2020 that 10% of safeguarded
learners were safeguarded adults. The DSO team carried out visits to team meetings and tutorials specifically for
adult provision such as Access and HE to ensure all learners were aware of the support available to them. As such
learners have received information on who to refer concerns to for issues such as mental health, financial abuse,
disability, self-neglect as well as complex safeguarding topics.
All learners including adult learners can have access pastoral support and access counselling available inhouse at
the college. During lockdown, pastoral support was made available to adult learners and welfare phone calls were
made to those previously identified or where engagement was limited.
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Training @ Hopwood were
reactive in responding to
continuing learning during the
Covid 19 lockdown to ensure
learners were not
disadvantaged. (App S2)

Apprenticeships
Grade: 3
RAG

Judgement (s)

Measured Impact (Evidence)

All work-based tutors are
industry compliant and have
substantial, current industry
experience. (App S1)

Work-based tutors (WBTs) have experience of working in industry and have returned to “practice” where
appropriate, with some staff continuing to work part time in industry, for example Motor Vehicle and Carpentry
and Joinery. Mandatory CPD is evident in college CPD files and bespoke training is now available which is delivered
by the Advanced Practitioner (AP), which is also recorded on the HR system. This training includes the changes to
the role of the work-based tutor from assessor to trainer to meet the new standard requirements. 100% of all
work-based tutors are qualified to at least a level 3 teaching or assessment qualification.
The assessor role has evolved with the introduction of work-based tutors who coach to the assessment plan, to
meet the standard and End Point Assessment (EPA) requirements. In the lessons taught and work-place sessions
that are planned WBTs facilitate positive learning. There has been a number of newly appointed work-based tutors
who have been supported with advisory observations within the first few weeks of joining the organisation. An
Advanced Practitioner is assigned to support all staff when they join the department. A skills scan is completed to
assess competence of assessment and verification and a supportive induction programme put into place.
There are up to date facilities and practical environments to prepare learners for their EPA especially for
construction and engineering learners who have day release at the technology centre. Training@Hopwood (T@H)
has a dedicated functional skills tutor who has prepared and trained for the dissemination of the newly reformed
functional skills qualifications (2019).
The recent outcomes of the EPA results are good. They show that the skills being taught and coached by the WBT
are aligned to the expectations of the end point assessment organisations (EPAO) Standard
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The Apprenticeship team reacted quickly to the exceptional circumstances of the Covid 19 lockdown. They
responded positively and effectively during this time, demonstrating they are a strong, committed team with a
good work ethic. They quickly adjusted and amended their normal way of working to embed the use of remote
working that engaged both learners and employers.
Professional Learning Mentors supported the team to develop their skills in using new digital platforms, such as
Teams and Zoom, to ensure communication channels were fluid between peers, learners and employers.
Support was also given in helping to develop learning materials that would support on -line learning. The on-line
learning model was implemented using TEAMs and Zoom in conjunction with the learners E Portfolio, OneFile.
Teaching sessions were recorded and uploaded onto OneFile or Its Learning, which gave learners access this
information at any time. The WBT also booked 1-1 teaching and training session with apprentices. Additional
learning materials were developed during this lock down period and upload to the digital platforms to support
continuous learning. Engagement of OneFile usage was monitored throughout the duration to inform the WBT
where additional contact was need to and was reported back on a weekly basis.
The learners were also given access to learning materials on the curriculum digital platform – Its Learning - the
engagement with this was not as successful as One File as this is not the platform that the apprentices normally
use. The work-based tutors continued to review their apprentices in line with the normal schedule.
During this time there were 7 apprentices that were already at the gateway stage within the apprenticeship
journey. End point assessment (EPA) preparation was done via the new contact methods that had been
implemented. Remote EPA for the Hospitality apprentice was able to be carried out and was successful for the
learner. The other areas for EPA have had a mixture of virtual and face to face assessments.
•
•
•

3 x Level 3 Assistant Accountant
3 x Level 3 Adult Care Worker
1 x Level 2 Hospitality Team member (remote)

Additional to the training and delivery the work-based tutors carried out weekly welfare checks with each
apprentice. These were to offer support with wellbeing, any employment issues and reassure the apprentices if
they had concerns with their apprenticeship. Throughout this time the contracts and compliance manager
tracked the apprentices that had been furloughed and made sure they were still receiving support from the
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team. There were 58 apprentices that were furloughed and only 2 apprentices were made redundant. All 58
furloughed apprentices are now back at work without any further job losses.

Reviews are well planned,
carried out timely with
SMART targets to ensure all
learners know what is
expected of them to achieve
(App S3)

Safeguarding is embedded
across the duration of the
programme for all
apprentices (App S4)

To keep the employers up to date with the changes and support that was available, a weekly newsletter was
introduced – Hello from Hopwood’ - Hopwood Hall College employerservices@hopwood.ac.uk continuously
updated the employers with the current situation. The newsletter was well received and has 355 employers
subscribed to it. The Employer Services Team continually used social media, in various forms, to keep employers
updated on how as a college we were working during the lockdown. This is now the employer subscribed
newsletter informing employers of key Hopwood news and latest skills and training updates.
Reviews are carried out via OneFile with the WBT, Apprentice and Employer/supervisor. These reviews identify
progress that has been made since the last visit, enable SMART targets to be set and previous targets to be
reviewed. WBTs check depth of knowledge and set targets that stretch and challenge. They discuss if the
apprentice is on track for meeting their milestone, Gateway and planned completion date. Interventions are
implemented and agreed if required. Feedback is given to all apprentices that is clear, concise, constructive,
meaningful and measurable. Behaviours and attitudes are discussed and recorded along with safeguarding,
equality, British values and prevent. The WBT will link these to everyday situations to make them real and
meaningful for the apprentice.
In Jan 2020, a new tracking system was introduced to monitor and report on the completion and quality of
reviews. This is monitored initially by the busines support apprentice within the training T@H team who shares
the findings with the wider team. This is done on a weekly basis. A report for each WBT identifying outstanding
reviews to date, reviews that are due in the next 7 days and reviews that are due within 8-14 days. Information
is also tracked as a department using a graph, which shows the trend over the year. From this report the
contracts and compliance manager can work with the WBT who have outstanding reviews to identify if there are
any issues. These are discussed during the 1-1's.
Apprentices, as part of their onboarding and induction onto the programme, receive training on safeguarding
and are made aware who to contact should the need arise. Learners receive a learner handbook that details the
college’s safeguarding arrangements and procedures. Prior to an apprentice starting with an employer, all
health and safety risk assessments are carried out. Additionally, during reviews, health and safety and
safeguarding issues are explored. All WBT regularly receive safeguarding training. There were four learners
safeguarded on the apprenticeship programme in 2019/2020.
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OneFile needs to be further
embedded with employers
(AfD5 )

All employers need to be given a OneFile account. The WBT will support the employers by showing them how to
navigate around the system. They will engage with OneFile at every review encouraging employers to be more
active in using it to monitor their apprentices' progress. The employers will be shown the benefits of knowing
exactly what the apprentices are working on, off the job, and how they can support their learning.

Leaders and managers have
ambitious plans for growth
within apprenticeships to
meet the needs of the local
and wider GM employer
strategy (AfD 6)

Sector specific employer forums need to be set up for our existing employers. Feedback from these forums will
direct the colleges future delivery pathways and plans that will support the needs of local priorities. These will
help colleges apprenticeship provision meet the needs of the current and future workforce.

Although improving, due to
previous inconsistent IAG, too
many apprentices’ outcomes
are poor.
(AfD 7)

New areas need to be considered that have been identified in the Rochdale Locality Plan as having substantial
employment growth in the next 15 years. The identified areas are Hair, Sport, Childcare and Health, which the
college already has the facilities to support delivery.
The plan for growth needs to also take into consideration progression pathways for apprentices to be able to
continue their learning journey at the college. We need to ensure we have options to support career
development from L2 up to Degree apprentices where applicable.
Although the college has the following things in place, and overall outcomes for learners have increased by 5.1%
they are still below national average. The college is still feeling the impact of previous actions around
recruitment and delivery.
Contracts and Compliance officer progress monitoring monthly reports tracking progress for all apprentices
against all learning aims.
Improved learning on OneFile and monitoring of engagement.
Training @ Hopwood has introduced an improved recruitment policy but as seen from the data analysis below
further improvements need to be implemented regarding IAG for both employers and potential apprentices.
Due to the delivery patterns of apprenticeships, it takes time to see the positive impact that changes have made.
Further development for all the T@H team is needed to ensure IAG is rigorous and the apprentices and
employers have a full understanding of the content of the Standards and the commitment needed to be
successful. Training @ Hopwood are also developing delivery plans for all standards that are offered. These are
for the employer and apprentice to give a clear picture of what the delivery includes and timescales of when
delivery will take place. They also identify the EPA requirements
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FIGURE 21: Overall Apprenticeship Achievement Rates*
Programme Type
Leavers
Fwrk Ach
Nat Fwrk Ach
Overall %
Overall %
Intermediate
83
67.5
68
Advanced
59
Higher (Level 5)
1
Standards
22
*Based on final ILR data R14 23.10.20

61
100
36.4

70.4
46.6

Overall
Provider Full Year

Leavers
Achievement %

Prov
Grp
2019/20 2018/19

If these apprentices (prevented from completing due to Covid) had completed in their planned expected end
year the achievement rate would have increased to be at national average:
•
•
•

Overall - 66.3%
Intermediate – 71.8%
Advanced – 67.6%

FIGURE 22: Apprenticeship withdrawals hybrid end year 2019/20:

National

2017/18

2018/19

2018/19

233

246

166

296,260

296,260

69.5 %

56.1 %

61.4%

64.7 %

64.7 %

Analysis of underperforming advanced level apprenticeships shows that 16 of the 23 leavers with no
achievement are attributed to two Frameworks, namely Electrotechnical and Construction. Apprenticeship
Standards shows that 14 of the 22 leavers with no achievement are spread over 8 of the 12 standards that were
in this year's cohort.
The Covid 19 lockdown has also had an impact on the 2019-20 success:
• 10 Electrical Apprentices on the L3 framework were unable to sit the AM2 test due to the assessment
centres being closed during this period and they only started to reopen in October 2020 with limited
availability due to social distancing rules.
• 2 x L3 and 13 x L2 Apprentices on the construction framework were unable to secure observations due
to furlough or restrictions on site.

Analysis of apprenticeship withdrawals where hybrid end year falls within 2019/20 shows that a significant
proportion, 32, are apprentices that started in 2017/18 and subsequently withdrew. 15, of which were on a
construction framework.
In the 2018-19 cohort there were a total of 84 withdrawals, 30 of these left within the qualifying period, 21 of
these 70% were also starts from 2017/18.
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A cohort of apprentices that started on the Team Leader Standard in 2017-18 subsequently withdrew - 13 starts
and 13 withdrawals. Although they withdrew in the qualifying period it identifies IAG was not sufficient during
the initial discussions and preparation during 2017-18. These apprentices were from one employer and it was
identified after recruitment that the apprenticeship programme was not the most suitable pathway for them
and they transferred to NVQ only.
The Functional Skills delivery
for maths and English Is not
planned well enough to
ensure apprentices achieve in
the first year of learning
(AFD 8)

The schedule and timetabling of functional skills needs to be delivered and achieved in the first year of the
apprenticeship standard.
There needs to be a more structured utilisation of 1-1 support for apprentices that require additional help
alongside the classes and the learners with the greater learning distance to travel. The virtual learning model will
also continue to enhance learning and support any missed classes.

Provision for learners with high needs
RAG

Grade: 2

Judgement (s)
Leaders make good use of
funding for learners with
high needs to ensure
learners develop their
outcomes and skills and
achieve well. (HN S1)

Measured Impact (Evidence)
The college has seen a year-on-year increase in EHCP and High Needs funded learners resulting in an increase of
High Needs places for the new academic year. The number of places increased from 63 to 87 for 2020/2021.
FIGURE 23: 3-year growth of high needs enrolments
2016/2017
2017/2018
EHCP's
171
198
High Needs
55
62
% of High Needs 32.16%
31.31%

2018/2019
238
63
26.47%

2019/2020
249
87
34.94%

Leaders work proactively with local authorities to support the outcomes of learners as detailed in their EHCP
Plans.
FIGURE 24: 2019/2020 EHCP and High Needs Profile by Local Authority
EHCPs
High Needs
Rochdale
157
53
Oldham
36
19
Manchester
30
10
Bury
12
3
Lancashire
7
0
Cheshire East
1
0
Calderdale
2
1
Tameside
2
0
Bradford
1
0
Bolton
1
1
Grand Total
249
87
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Figure 25: Achievement data for EHCP learners is as follows:
1. Learner Difficulty/Disability (LLDD)
Level
1
2
3

514
742
90

HHC % AR
82
93
86

All student HHC
Rate%
87
86
83

Nat Rate %
86
83
83

1,346

88

86

86

175
121
5

HHC % AR
91
94
100

All student HHC
Rate%
87
86
83

Nat Rate %
86
83
83

301

93

86

86

75
42
14

HHC % AR
91
96
86

All student HHC
Rate%
87
86
83

Nat Rate %
86
83
83

131

93

86

86

Leavers

Total

3. Educational Health and Care Plan (EHCP)
Level
1
2
3

Leavers

Total
4. High Needs Students (HNS)
Level
1
2
3

Leavers

Total
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ProMonitor data: Learning support target data shows that 794 learning support targets were set for the 249
learners with EHCP plans over the year. The skills areas supported included academic and non-academic support
(social/emotional/behavioural). The data below shows the number of areas supported by the learning support
team with understanding, confidence, communication and concentration rating as the highest skill areas
supported.
FIGURE 26: 2019/2020 Areas of Learning Support

96.46% of EHCP learners and 96.83% of High Needs remained on programme and made progress at college
towards their intended destinations.
More qualitative examples of skills development are referenced in the rest of this section.

46

45

EHCP and SEN learners
participate well in
personalised and tailored
programmes which lead to
further education, training
and paid or voluntary
employment (HN S2)

The college works hard across departments and with external agencies to ensure all learners including those that
are most vulnerable or have SEN needs have the right environment to learn. 76.31% of EHCP and 75.86% of High
Needs learner are in mainstream provision in the college with the remainder accessing foundation learning in the
Skills for Life department where they enjoy and achieve. Learners are supported well to reach their outcomes and
make progress in the college or into employment, apprenticeships or for them to work independently.

Strong specialist support is
available for learners with
additional and complex
needs. (HN S3)

Progression of EHCP & SEN learners are strong with high level of progression rates for learners with an EHCP and
High Needs learners in 2019/20. 81.81% of EHCP and 92% of High Needs learners progressed within the college
either on to a higher-level qualification or onto the second year of the level 3 course.

The Student Support Team support the most vulnerable learners in college including Looked After, safeguarded,
high risk and learners with poor mental health. High levels of interventions for these learners keep them in
college and support them to achieve their qualifications. Of 176 safeguarded learners, 5 were safeguarded due
to their disability or need. Overall, of the 176 safeguarded learners, 21 (11.93%) had a disability or learning
difficulty and 18 (10.27%) were safeguarded vulnerable adults.

During lockdown our Skills for Life learners continued progression discussions via Zoom meetings and Teams.
These were conducted with learners and parents/carers to ensure appropriate progression routes were
explored. Staff ensured all learners referred into Skills for Life had the opportunity to discuss their options, and
all those learners moving into the main college were given opportunities to experience progression interviews via
Zoom.

The Student Support Service works highly effectively with external agencies and specialist services both through
transition and on programme to support the 176 safeguarded learners and 159 LAC learners. The specialist
support continued to take place during remote working with 143 safeguarding concerns identified for learners
during remote working and 40 learners accessed remote counselling with an average of 17 each week.

During remote learning, learners were also given the opportunity to discuss apprenticeship options with T@H.
Positive Steps representative present at EHCP reviews where appropriate when learners were progressing
externally.
Progression preferences are taken into consideration during EHCP reviews and learners given every opportunity
to move to the area of study of their choice. SST/Job Coach attended these where possible.
Work based experience is tailored to learner needs and abilities, with the opportunity to start off on campus and
progress to external placements when ready. Skills analysis and work preference activities are conducted well
before placement is introduced. Session activities link theory to practice and differentiate behaviours required in
the workplace. Learners start with a supported placement and build on skills and work towards independent work
experience, and for some this will culminate in paid employment.
Feedback from work placements. Employer comments:
“is demonstrating signs of using initiative”
“very kind and understanding towards service users, with a positive work ethic”
“pleasure to have – strong work ethic”
“mature attitude and worked well with others”

There is well established specialist Learning Support Team who support the needs of learners with a wide range
of learning support needs. The staff team include both learning, behaviour and communication support. Support
needs are identified through EHCPs and EHCP annual reviews. A review of Learning Support was completed by
the end of the year which increased the capacity of learning support with an additional Learning Support Coordinator and Learning Support Officer.

There are highly effective
safeguarding
arrangements for SEN,
High Needs and vulnerable
learners which allows them
to make progress from
their starting points (HN
S4)

Feedback from learners with support needs is strong with 97% of LDD learners stating they felt they has the
support available when it was needed and 96% of learners gave positive feedback on the support they received.
The safeguarding arrangements for SEN, High Needs and vulnerable learners are built into the college
safeguarding policies and in other college policies. The Learning Support Policy and Equality, Diversity and
Inclusion Policy make specific reference to the need to put in place reasonable adjustments to meet the needs of
SEN and vulnerable learners.
The Student Support and Learning Support team report into the Head of Student Support and Equality who has
strategic oversight of all vulnerable learners allowing for effective communication, support and consistency in
ensuring risks are mitigated.
Where incidences arise where the SEN or vulnerable learner is a perpetrator, swift interventions are made, and
external agencies and carers are contacted. Pastoral interventions are offered in the first instance to resolve
issues. More serious cases are addressed through case conference and multi-agency meetings including early
reviews in the best interest of the learners, so they do not face formal disciplinary action and exclusion.

47

48

46

47

Central safeguarding records indicate that in 2019/2020 there were 176 safeguarded learners and 159 LAC
learners of which 21 or 11.93% of safeguarded learners had a disability or learning difficulty and 18 or 10.27%
were a safeguarded vulnerable adult. Areas of concerns for safeguarding related to SEN, mental health, financial
abuse, disability and self-neglect.

FIGURE 27: 4 year trend of EHCP/ High Needs

All learners including SEN learners have access pastoral support and access counselling available inhouse at the
college. Effective partnerships are in place with external agencies such as the disabilities team, adult social care
and enforcement team. These are utilised by the DSOs and Learning Support Team who ensure adult and
vulnerable learners receive the support they need both in and out of college.
Improvements have been
made to support effective
teaching and learning for
SEN learners (HN S5)

See previous achievement rates of High Needs learners.
Significant work and training has been undertaken with Learning Support and Teaching Staff to support meeting
the needs for SEN, EHPC and High Needs learners. The Learning Support Manager has worked closely with the
quality team and college managers to ensure that training and support has been shared and cascaded across the
college.
During the academic year, 92.8% of staff teaching staff completed the SEND training (155 out of 167). Feedback
from the sessions was positive with 92% of staff rating the training as good or better, 97.3% said they better
understood the role of learning support in the classroom, 97.3% said they better understand their responsibilities
with SEND and can facilitate effective use of learning support in the classroom.
The staff survey shows an increase in staff satisfaction for learning support (92% from 88% the previous year) and
96% of staff state that support for learners with LLD is good.
The review of Learning Support was completed at the end of the academic year with key roles strengthened. An
additional Learning Support Co-ordinator and Learning Support Officer was put in place and additional hours
allocated for Learning Support Assistants to meet the increasing numbers of SEN learners and to support
consistency in curriculum departments.

Implement the new SEND
strategy so that it has a
further positive impact on
learners' outcomes. (AfD 9)

The college has many SEND learners, and this number is growing each year. In order to meet this increased
demand, a Learning Support review was carried out in term 3. Additional resources and capacity were needed in
the team to meet the needs of increasing numbers SEND and EHCP learners. As a result, the college has a renewed
SEND strategy.

Provide further training to
ensure vocational staff are
effectively using LSAs (AfD
10)

Vocational teachers do not always use the resource of a LSA to best effect. Although training has been put in place
for vocational staff on the use of LSAs in class, further work needs to be done to ensure they are being used to
ensure maximum inpact..

LLDD learners are not
achieving as well as their
counterparts at level 1 (AfD
11)

Figure 28: Achievement data
Learner Difficulty/Disability (LLDD)
Level
1

Leavers
514
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48

49

19/20 HHC
AR %
82

Overall HHC
Rate%
87

Nat Rate %
86

•

Quality of Education
Intent
RAG

•

Judgement (s)
Leaders and managers
within the college have
selected a curriculum that
develops the knowledge,
skills and behaviours of our
learners. (QE S1)

Measured Impact (Evidence)
As detailed in the context and introduction to the SAR, the college has selected a curriculum that reflects
its Vision and Values and responds to changing employer needs, LMI needs and GMCA priorities including
the Greater Manchester Industrial Strategy. The curriculum offers courses that run from entry level
through to level 5, as detailed in the context of the SAR.
•

•

•
•

•

•

As a reaction to Covid, the college rapidly put together a package of digital courses that could
help people who had been furloughed develop new skills. Over 1000 of these courses were
completed during lockdown examples included courses on safeguarding, mental health and digital
literacy.
The college offers a variety of adult courses aligned to GMCA priorities; these include ESOL, health
and social care, GCSE English and maths and functional skills. The college also offers a range of
short on- line digital courses to complement and enhance the adult and employer programmes;
these include mental health awareness, awareness of social media, British values, healthy living
and food safety in catering.
All apprenticeships that can be offered as a Standard are done so.
The college has moved to technical qualifications in the following areas: animal care, hairdressing,
painting and decorating, carpentry and joinery and health and social care with more to be
introduced in 20/21.
The College has a well- established Access curriculum delivering health pathways, humanities
pathways and business with two new access courses in art and design and information technology
being developed for delivery in 20/21.
The Apprenticeship provision is aligned to local and regional labour market intelligence with
significant frameworks and standards delivered within the construction trades, engineering,
facilities management with the NHS and catering and hospitality.
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•

The college ensures learners’
aspirations for progression
and next steps are met very
well. (QE S2)

The college’s Community Learning offer ensures we support some of the most disadvantaged
learners in the Borough with courses delivered through: Link for Life, Family Learning, ACORN,
Rochdale Connection Trust, Possibilities and Moving On.
To compliment and support progression onto higher education the college offers a range of
higher nationals and foundation degrees, these include Creative Media, Electronic Engineering,
Early Years Childhood Studies, and Sports Coaching. 20/21 sees the introduction of the HNC/D in
Policing
The college is preparing to deliver 4 T levels in 20/21 in the following areas: Digital, Education,
Construction and Science. In preparation for delivery the college has engaged with the Education
and Training Foundation and are part two TRIPs to ensure readiness.

The college has two Careers Zones to support learners with impartial information, advice and guidance.
Work Experience Development Officers support learners in sourcing and attending meaningful work
experience and work exposure opportunities. The College has several excellent links with universities
who attend college regularly to discuss opportunities for progression to higher education. (Please see
Education for Young People Section for further information)
In 2019, most learners progress to positive destinations once they have completed their studies. Of over
2,100 learners that completed a classroom-based programme of study, 82% progressed internally to the
next level of study with Hopwood Hall College, while a further 18% progressed into employment, an
apprenticeship programme or HE.
The high proportion of learners with a positive destination shows the impact that the college is having on
future careers ensuring that learners leave college with the right level of skills and with an opportunity to
progress further to employment or higher education.
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Figure 29: Positive destinations-all ages:

The college has a rigorous
curriculum planning process
that reflects the needs of
employers, the local and
regional context and
prepares learners well for
their career aspirations and
progression. (QE S3)

The college pro-actively encourages learners to progress to the next level through robust IAG &
progression tracking during ‘stepping up’ week in term 3.
Figure 30: Internal progression data

LEVEL
E
1
2
3
TOTAL

2017/18
225
687
1,092
605
2,609

2018/19
168
504
868
569
2,109

2019/20

126
540
884
607
2,157

IP %

75%
73%
79%
94%
82%

The college has an ambitious
curriculum that supports the
development of all the
learners including the most
disadvantaged and those
with SEND and high needs.
(QE S4)

Hopwood Hall College acknowledges that it is important to meet current employer demand for skills by
planning an innovative curriculum in order to meet LEP priorities and plan skills needs of the regional
economy whilst making the college sustainable. Significant work has been undertaken to ensure that the
college is well positioned financially and it has enjoyed ‘outstanding’ financial health for over 7 years.
As part of an annual review and modification of curriculum offer, the college uses LMI data extensively,
along with the research and data analysis conducted by Greater Manchester Combined Authority (GMCA).
Through this, the college has been able to re-engineer its curriculum plan to offer a more sustainable
curriculum including more advanced level skills that meet both local and regional priorities, meet skills
gaps and prepare learners of all ages for the world of work. The curriculum includes a wide range of
provision from Entry to Higher Education and is aligned to the GMCA priorities identified for the subregion. The college has seen growth in learner numbers in areas such as Construction, Health & Social
Care, Engineering & Manufacturing, Education & Training and Creative Digital sector areas.
Vector is used to establish the market need and the provision. Centre Directors present their plans and
vision for three years, considering the introduction of T-levels and the growth in apprenticeship
standards. With the introduction of T-levels several programme areas have shifted to the delivery of
technical qualifications. These qualifications have a substantial work experience element that is vital in
preparing learners very well for their careers.
The college continues to prioritise and commit to improving the economic prospects for the Borough of
Rochdale and its population, especially those facing the most disadvantages. According to the Index of Multi
Deprivation (2015), Rochdale has some of the most disadvantaged areas in the country where seven super
output areas rank in the top 1% of most disadvantaged wards in England, whilst 68% of the college’s 16-18
cohort are from disadvantaged postcodes. With reference to analysis carried out during 2017/18, in
comparison to other colleges, study programme learners at Hopwood Hall College were ranked in the top
4.5% of deprivation, according to the Index of Multiple Deprivation. For adult learners the level of
deprivation was slightly higher, being in the top 3.7%. The curriculum the college offers is designed to
improve all learners’ life chances.
As outlined earlier in the SAR the outcomes for these learners are strong.
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The curriculum is carefully
sequenced to allow the
embedding of key
knowledge, skills and
behaviours (QS 5)

The schemes of work and learner journeys have been adapted to consider the importance of skills
acquisition. It is clear why the syllabus is delivered in the way it is and schemes of work have been
carefully sequenced to allow for the development of knowledge and skills. In some areas, SOW have been
completely rewritten to take account of new RQF and technical qualifications and there is a clearer
emphasis on formative assessment.
170 staff (86%) attended the sequencing and SOW training. Following this training, the quality team
carried out an audit of sequencing within schemes of work and the standard of these documents was
much improved.
Resources are to a very good industry standard across the breadth of provision with recent investment in
Business and IT. The Sports and Health and Social Care classrooms and Hair and Beauty salons have been
refurbished to ensure learners gain and develop valuable industry standard experiences.
Senior leaders and managers attend regular Ofsted update training and AOC events to cascade key
concepts to help implement the Education Inspection Framework. The college also benefits from having a
current Ofsted Inspector.

Implementation
RAG

Judgement (s)

The college was agile in its
response to a physical shut
down and ensured students
benefitted from high quality
education (QE S6)
In most sessions, teachers
have expert subject
knowledge and plan and
deliver highly effective
learning sessions. (QE S7)

Measured Impact (Evidence)

Please see Covid Position Paper embedded in first L+M judgement.
Vocational lessons are planned carefully and delivered well, tutors have current up to date vocational
experience. Tutors are role models, develop professional relationships and are supportive and
encouraging. Good questioning stretches and challenges all. In the better lessons there is a strong focus
on the development of leadership skills with excellent links to real life activities. (ProObserve reporting
data)
The college uses ProObserve to track the progress of teaching staff through the lesson observation
process. In 2019/20 staff received one learning walk instead of the planned two (due to Covid) and
feedback through a marked work audit. There is a relentless focus on improving teaching and learning and
assessment at the college, there is a culture of learning where learners aspire to do their best because
teachers have high expectations of them.
FIGURE 31: Term one learning walk data:
Academic
Subcategory
Outstanding
Year
Description
%
19/20
19/20
19/20
19/20

55

54

Planning and
Sequencing
Behaviour and
Attitudes
Skills and Knowledge
Meeting Individual
Needs
56

55

Good
%

18%

61%

Requires
Improvement
%
18%

Inadequate
%

25%

51%

23%

1%

31%
12%

57%
62%

10%
22%

1%
3%

3%

19/20
19/20
19/20

Personal Development
Checking Learning and
Recall
Challenge

22%
21%

55%
55%

18%
21%

2%
3%

17%

54%

25%

4%

Following the first term’s learning walk several bespoke CPD sessions were delivered by the PLMs, these
included:
•
•
•
•
•
•
•

Recall - 9 lecturers, 20 LSAs (29 staff in total)
Meeting Individual Needs - 44 lecturers, 36 LSAs (80 staff in total)
Classroom expectations - 6 lecturers, 3 LSAs (9 staff in total)
SOW – 26 lecturers (26 staff in total)
Q&A – 20 lecturers, 2 LSAs (22 staff in total)
Active learning – 10 lecturers, 3 LSAs/T@H (13 staff in total)
Intent and Sequencing - 170 staff overall 86%

In 19/20, 8 staff participated in the ETF funded Constellation C project alongside Bolton College. The staff
chosen for the project have previously been graded as outstanding at least once under the CIF. Staff
feedback from this initiative was extremely positive:
•
•
•
•
•

100% valued and benefited from the programme
100% felt the professional learning squares were useful learning squares were useful
100% carried out 2 peer observations
87.5% felt they had a better understanding of what an Outstanding session entails based on their
involvement in the Good-2-Great programme and the feedback you received from their observer
87.5% felt that the feedback they received reflected the session and the areas of their practice
they were developing as part of the Good-2-Great programme.

QDP learner survey results show the following:
• 98% of learners confirmed that ‘my tutors know their subjects well’ (+4% distance travelled and
+8% external benchmark)
• 96% agreeing ‘the teaching on their course is good.’ (+6% distance travelled and +11% against
external benchmarks)
FE Choices survey results were not published in 19/20 however the most recent published data we have
(18/19) show that learners are satisfied with the teaching on their course as outlined below:
FIGURE 32: FE Choices Survey results

The college has two Teaching and Learning Conferences a year, these are compulsory for all staff to
attend. To compliment these the team of Professional Learning Mentors, deliver bespoke training to
teams on key aspects of teaching and learning such as, assessment for learning, questioning and schemes
of work. Digital skills are developed through on-line resources and the college digital teaching and
learning toolkit. This supports tutors in delivering sessions through technologies such as Plicker.
Staff engage well with professional updating to ensure they are and remain current in their practice.
Unfortunately, due to COVID staff couldn’t undertake some of the industrial updating that was planned.
Examples of previous industrial updating in 2018/19 consisted of catering tutors working in the kitchens
of a selection of fine dining restaurants; these include Northcote Manor, Wood Restaurant in Manchester,
Nutters and Slattery’s. Hairdressing tutors attending masterclasses at Wella Studios and Early Years staff
specialising in a range of settings that include private day nursery, school settings such as primary junior
and high school, children's centres, play groups and hospital settings.

4 of the staff involved have become Teaching and Learning Champions for 20/21.
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Leaders and managers have
been quick to identify
underperformance and have
tackled this to ensure
students have not been
impacted by poor teaching.
(QE S8)

The lesson observation process identifies less than good performance quickly and staff are supported by
Programme Managers, Centre Directors and Professional Learning Mentors, to support and improve
performance.
In 19/20 there were 9 members of staff on Performance Improvement Plans, two members of the wider
management team, four members of business support and three academic staff. These PIPs were the
result of identified underperformance. Seven of these staff are no longer at the college
The lesson observation is inextricably linked to the performance management process and continued
professional development. There are effective and thorough arrangements in place with solid support
from 5 Professional Learning Mentors. The role of the Professional Learning Mentors is to further improve
teachers' skills and practice, analyse teaching, learning and assessment records to produce departmental
training and development plans and share best practice. Professional Learning Mentors use a variety of
approaches to support individuals and teams, including supporting and delivering at the colleges Teaching
and Leaning Conferences, cascaded training delivered through the two Learning Lounges on both
campuses and 1:1 support and coaching.
The college has invested a significant amount of time in the development of teachers’ practice and
expectations are high. Where standards of teaching do not meet the required expectations, swift
intervention follows. Following the learning walks 12 (14%) staff were graded as requires improvement or
inadequate, 9 made the required improvements, one lecturer made no change, and 2 staff continue to be
monitored and supported.

In the majority of
programme areas tutors
check learners’
understanding effectively
and identify and correct
misunderstandings. (QE S9)

The college completes an audit of marked work during the second academic term. Audits of marked work
are completed at subject level by Centre Directors. The grading of the audit of marked work is different in
that the grading is related to the level of the qualification and the expectation of the programme and so
an ‘expected standard’ is ascertained by the Centre Director completing the marked work audit.
The quality and frequency of feedback, relating to correcting misunderstandings by learners is 87% at or
above expected standard with 13% being below the expected standard.
FIGURE 33:Marked work audit
Above
Expected
Performance
Standard
Indicator (MWA)
(%)
Level of Work
18%
Use of subject
17%
vocabulary
Quality &
frequency of
33%
feedback
Presentation of
23%
learner's work
Marking and
feedback for
12%
literacy (SPAG)
Assessment and
assessment
9%
planner
ProMonitor/Mark
book up to date

At Expected
Standard (%)

Below
Expected
Standard (%)

Inadequate
(%)

Not
Observed
(%)

Total

80%

2%

0%

0%

123

77%

5%

1%

0%

119

47%

20%

1%

0%

122

72%

5%

0%

0%

123

57%

30%

1%

0%

123

74%

16%

1%

0%

124

EQA reports are summarised and any actions identified are monitored
‘Good practices have been carried by the centre staff to maintain quality with the assessments, portfolio
submissions and the learner feedback, which was very good to observe.’
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QDP learner survey results show that
• 95% of students believe that the ‘feedback informs them of what they need to do to improve.
(+9% distance travelled and +9% against benchmark)
Teachers create positive
classroom environments
that lead to strong outcomes
for adults and young people.
(QE S10)
In most curriculum areas,
teachers use assessment
well to improve
understanding. (QE S11)

There is still work to be done
in some areas to embed the
use of formative assessment
(AfD12)

In some areas of the curriculum where QCF BTEC qualifications were being used (especially in BIT and SPS)
there is still some work to be done on ensuring these areas are moving away from an ‘exam factory’
approach to truly embedding the use of formative assessment to ensure learners embed knowledge in
long-term memory.

In the light of potential
further disruption to
teaching and learning due to
Covid, the college needs to
be agile in its response to
ensuring all learners
continue to receive access to
a high- quality learning
experience. (AfD 13)

The college is in an area with Tier 3 restrictions and at any one time there are staff and students who are
off college due to the impact of Covid. The college has a contingency plan in place for this eventuality.

Please see previous data sets on outcomes for adults and young people.
From the QDP learner survey, 97% of learners agreed with the statement ‘my teachers constantly
challenge me to do my best’ (+7% distance travelled and +13% against national benchmarks and 97% of
learners agreed that ‘the teaching on my course is good or better’. (+6% distance travelled and +11%
against national benchmark. Each statement has seen an increase in rating (weight of strongly agree and
agree responses).
Departments that have moved across to the delivery of technical qualifications have developed
confidence in preparing learners for external moderation and synoptic assessments. Due to COVID 19 and
qualifications having adaptations, the external moderator process ceased. The college introduced a
number of validation checks to ensure no learners were disadvantaged.
Assessment methods are used effectively in the classrooms and through digital technologies such as
Plicker, Kahoot and Quizlet. (ProObserve data). Support between lessons through the colleges VLE ‘Its
Learning’ is good. ItsLearning is an on-demand support tool that gives learners access to a wide range of
high-quality learning materials including interactive e-learning assessment modules, quizzes, revision
packages and class resources. Having this tool helps all learners achieve and learn at a pace that’s right for
them, they are able to revisit topics that they may need more support to master or further develop
knowledge on a particular subject.
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Impact
RAG

Judgement (s)
Learners within the
college achieve well,
above national
averages, and go on
to positive
destination. (QE S12)

Disadvantaged
learners and learners
with SEND acquire the
knowledge and skills
that lead to good
outcomes. (S13)

Measured Impact (Evidence)
See evidence of achievement rates in the adult, apprenticeship, high needs and education for young people section
of the SAR.
Headline Education and Training achievement rates on vocational courses are consistently above national averages
and for 2019/20, 3.9% above NR.
Retention is 2.2% above NR at 93.4%
Pass rates are 1.2% above NR at 95.3%
See destinations data in previous section of the SAR
Please see high needs section and the Education for Young People of the SAR for further data and evidence.

In a minority of areas
the quality of teaching
and learning is
inconsistent. (AfD 14)

Figure 34 : QAR data

LSP
Business

Figures above which are below national average, can be explained by delays due to assessments (AAT) and
work placements (life sciences). However, the college is not complacent about improving the quality of
teaching and learning wherever it needs improving and the college has robust systems in place to deal
with any under performance.

Learners had access to a variety of support types depending on their individual needs. Some learners accessed more
than one type of support. The figures in the charts below have been based on the claims for 2019/2020 show the
types of support received by learners:
Please see Figure 29: Areas of Support
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Behaviour and Attitudes
RAG

Judgement (s)

Measured Impact (Evidence)

In classrooms and
workplaces, learners are
calm and respectful and
engaged in learning (BA S1)

Learners are clear about the expectations for learning and show good behaviour for learning in class. This
is supported by the observations of teaching and learning which show that learners are respectful to their
peers and to teaching staff. (ProObserve records).

Learners have positive
attitudes to learning and
education and take pride in
their achievements (BA S2)

The college actively encourages all learners to participate in regional GM Skills competitions, with direct
entry into World Skills Competitions. See results in Personal Development.
In 2019/20 the college promoted learner engagement and enrichment events through a series of events
publicised through the Learner Engagement calendar, this includes learner representative training and
meetings, ‘You Said, We Did’ campaign, QDP internal surveys and Principal’s Question Time.

These expectations are communicated in tutorials and embedded in classes as key employability skills.
98% of students stated that the expectations on the standard of behaviour was made clear to them when
they started college and 96% said they knew who to speak to if they needed help. (QDP Survey 2020)

‘Stepping up Month’ commences in May with all learners receiving an information and advice progress
review with actions and target in preparation for them to progress onto the next level, university or
apprenticeships.

There is an agile response to any current issues and emerging trends in incidents and behaviour. The
Student Support Team and Student safety Officers Officers work closely to ensure any incidents of poor
behaviour are swiftly managed and learners return to learning. The college has effective partnership
working with the community safety and local police and where instances arise can quickly put in place
positive action and community cohesion work to ensure a harmonious college environment.
Over the Summer of 2019, the Student Support and Learning Support Team carried out a pilot
programme with learners identified as having gaps in their education and engagement in learning. With
the support from the AOC, the team delivered on its Introduction to College Education (ICE) programme
which supported a group of 13 learners identified through transition with additional behavioural or
mental health support needs who were home-schooled or attended alternative provisions. The learners
attended college over a 4-week period and participated in a bespoke pastoral and behaviour support
programme to ready them for college. 84.6% or 11 of the learners enrolled with the college and of those
81.8% successfully completed their qualification and progressed with the college.
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The FE Awards are an annual event which celebrates the achievements of our learners. This is held at
Middleton Arena and is well attended by learners, parents and guardians, learners are proud to be
nominated by their lecturers to achieve such accolades. Due to COVID 19 this event didn’t take place in
the normal manner, the college swiftly adapted to a very successful online awards ceremony

Internal Progression data is strong for the college with 80% progressing onto next phase of study across
academic years.
FIGURE 35: 16-18 Study Programme Progression

LEVEL
E
1
2
3
Leaders have clear
expectations on the standard
of behaviour of learners and
take actions to ensure the
college values and
expectations are upheld (BA
S3)

2017/18
225
687
1,092
605
2,609

2018/19
168
504
868
569
2,109

2019/20

126
540
884
607
2,157

IP %

75%
73%
79%
94%
82%

The college has clear expectations for behaviour and have put in place a range of mechanisms to ensure
learners adhere the these and that staff and learners feel safe. Leaders ensured these expectations were
communicated as part of the Centre Director talks which formed a key part of learner induction. All
teaching staff ensure these expectations are reiterated in curriculum sessions.
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As a result, 98% of students stated that the expectations on the standard of behaviour was made clear to
them when they started college and 94% said they felt safe at college. (QDP survey 2020)
The behaviour policy gives clear and consistent message on college expectations and outlines a range of
strategies for use e.g. restorative justice, behaviour contracts, case conference meetings, community
payback. The college, through its work on nurture, mental health and attachment, has made significant
strides in implementing its vision to become a trauma informed college.
As such leaders, managers and pastoral staff have been trained to recognise that behaviour can be a form
of communication and that a personalised approach is needed for young people who may be
experiencing distress. Through work with Beyond Psychology, mandatory training has been delivered to
all staff to recognise this and signpost the young person to help. This has meant that learners get the
help they need, build strong relationships with key staff and improve attitudes overtime which impact
positively on them achieving their qualifications.
The college creates a safe, disciplined and positive environment for all learners. This is supported by the
in-house safety team and the safeguarding team which had a positive impact on how learners feel safe in
the college. 93% said they were treated with respect and 96% said they knew who to speak to for help and
support.
The number of incidents reported for action during 2019-2020 is broadly in line with the previous year's
data with a significant decrease i term 3 impacted by working remotely. The Student Support Team use
interventions such as case conference, review meetings and restorative justice to put in place support
and help for learners to help avoid disciplinary action. For the most serious breaches of conduct, there
were 33 student disciplinary hearings chaired by a SLT lead resulting in 63.6% of these earners being
excluded from college for gross misconduct (comparable to 61.5% the previous year where there were 39
disciplinary).

Learners feel safe in college
and have positive respectful
relationships with staff. (BA
S4)

The college creates an environment where learners feel safe and know who to speak to for help and
support (94% of learners feel safe in college and 96% know who to speak to if they need help.) Staff help
develop learners' personal development and the college received a high number of compliments for the
care, help and support they provide to learners.
Programme Managers chair termly learner rep meetings, learner reps set the agenda which focus on all
aspects of college life, including safeguarding and wellbeing. The Early Years representative raised an
issue in Januray regarding ‘Learners passing ID to other learners in order to access barrier’, swift
intervention followed with an increased presence of security at the barriers.
Staff care about learners and ensure any welfare concerns are shared with SSTs and the safeguarding
team for support. With a high number of vulnerable learners, pastoral and welfare support is key to
ensuring learners feel safe in college. The curriculum teams and student support teams work closely
together to ensure that learners get early help, are safe an any welfare concerns are supported in college
and with external agencies. The Student Support Team also work closely with the Learning Support Team
to ensure SEN learners get the help and support they need.
The college’s ‘learner engagement’ focus weeks create high profile cross-college awareness of key
themes such as anti-bullying, safety, key inclusion and equality themes such as One World Week, Stay
Safe Week and disability awareness campaigns. Cross college competitions, poster displays, and social
media ensure that learners are clear about the college's expectations.
Where instances of bullying do arise, they are quickly identified, investigated and swiftly resolved. The
most serious concerns result in an escalation to formal disciplinary action. The college closely monitors,
scrutinises and reports on the number of incidents and in 2019/2020 - 10% of incidents were reported as
bullying and 1% as harassment. The vast majority of these involved the use of social media and
consequently PDP session focused on safeguarding, internet safety day, stay safe week, how to keep safe
online, online reputation, anti-bullying and cyberbullying.
There is an agile response to any current issues and emerging trends in incidents and behaviour and the
college has effective partnership working with the community safety and local police. Extensive work has
been done on mental health, youth crime, knife crime and sexual awareness, British Values, Prevent,
Covid and online safety.
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Learners have benefited
from a structured
enrichment programme that
develops learner's
confidence and enjoyment
whilst at college (BA S5)

The college introduced a range of enrichment activities in 2019/20.
Activities included: Drone Club, Girls’ basketball, Sing your Heart Out, Yoga, Knit and Natter, Futsal, Boys’
Basketball, Volta 3v3 Animal Meet and Greet, Contemporary Dance, Dodgeball, Feel Fit Friday (Spin bikes
and Rowing Machines) in The Lounge, Spring into Action (Spin bikes and Rowing Machines) in The Tech
Centre.
Learners that participated in the enrichment activities completed a survey on the main reasons for joining
the sessions, and the top answers are;
Figure 36: Enrichment Activity Survey results
Q1. Top Answers

Leaders and managers need
to ensure that the
implementation of the
curriculum review leads to
sustained improvements in
attendance.

Total

Answer

59

Exercise/Health & Wellbeing

21

Socialise

15

Hobby/Interest

7

Improve Confidence

3

Improve Skills

3

Make Friends

See data and evidence in Leadership and management section of the SAR.

Personal Development
RAG

Judgement (s)

Measured Impact (Evidence)

There is an innovative
personal development
programme that supports
the development of learners’
wider skills and interest. (PD
S1)

In 2019/20 the college introduced an Aspirations, Careers and Employability programme (ACE)
The focus and benefit of the ACE programme is to provide academic progress reviews, promote
opportunities for work experience & industrial placements, guest speakers, enrichment opportunities,
deliver the colleges employability framework and support our level 3 learners with their UCAS
applications. QDP survey results highlight that 97% of learners stating that my teachers constantly
challenge me to do my best +7%. To compliment the ACE programme, learners from Entry to level 2
benefit from an innovative Personal Development Programme (PDP) which is delivered by the Student
Support Team to help develop learners’ personal, social and development skills, enhance their skills and
knowledge beyond their vocational qualification. The PDP Policy states how learners will benefit from
discussing and debate key topics and themes such as safeguarding, online safety, SMSC, British Values,
Prevent, Inclusion, wellbeing, mental health and wellbeing, safe relationships, climate change and
personal risks and safety.
16-18 learners on study programmes attend and engage in meaningful PDP sessions with 90% of learners
stating that wellbeing and respect issues are dealt with well and 93% stating they are encouraged to
develop their understanding of British Values. The sessions are supported by a sequenced schedule
linked to national awareness days and other important events in the year such Mental Health Awareness
Day, Black History Month and Chinese New Year. Local events are promoted and learners took part in the
first Rochdale in Rainbows week raising awareness of LGBT across the college and Borough and the
Rochdale campus participating in MACFEST – the Muslim Art & Culture festival.
Learners have the opportunity to develop and become respectful and considerate citizens and
understand their role in the community upholding the values of equality and inclusion where the diversity
of people is celebrated. This is evidenced through learning walks where the promotion of equality,
diversity and inclusion and SMSC were the highest areas demonstrated. Equally, 93% of learners treated
fairly and with respect and 90% said college deals with respect and wellbeing issues well.

(see AfD15)
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Learners develop
professional and technical
skills to a high level (PD S2)

The PDP sessions champion the development of British Values and staff openly and confidently facilitate
discussions linked to it. 93% of learners felt that they had been encouraged to deepen their
understanding and develop British values and 91% understood issues and risk associated with
radicalization, extremism and Prevent. New topics and activities are being continually introduced to
make the sessions current to learners and in 2019/2020 the session was enhanced through the delivery of
mental health to build learners resilience, awareness on the harmful effects of online activity, youth
crime, climate change and Covid-19.
The college is an active participate in the Greater Manchester Skills Competitions. The competitions
themselves mirror the competitions developed by WorldSkills and enable learners to compete locally
utilising skills which they developed and used whilst completing their study programme. Each of the 10
GM colleges hosts a competition, the college had intended to host the GM competition in Art and Design
unfortunately due to COVID and working remotely the competitions didn’t go ahead. The results for
2018/19 remain.
In terms of competitions across the GM Skills, Hopwood Hall College learners received the following
awards:
•
•
•
•
•
•
•
•
•
•
•

1st place Level 3 Art and Design
1st place Level 1 Electrical Installation
1st place Level 2 Painting and Decorating
1st place Games Design
1st place Level 2 Turning (Engineering)
1st place Level 3 Enterprise
2nd place Front of House (Hospitality and Catering)
1st and 2nd place Level 3 Acting
2nd place Level 3 Musical Theatre
2nd place Level 1 and Enterprise
2nd place – Level 3 Musical Theatre

In preparation for work experience, SMART targets are agreed with the learner and employer based on
curriculum content and supported by planned reviews for learners on an industry placement, ensuring
that work experience and industry placements are relevant to the learners’ vocational subject.

Live briefs and projects delivered in curriculum develop and enhance learners’ technical skills. The impact
of this was noted by the BBC Apprenticeship Manager who visited APA learners to promote opportunities
and upon questioning learners on their presentations he noted the skills they had gained were equivalent
to graduates he had interviewed elsewhere
Employers discuss professional standards and expectations with learners in their ACE tutorial and Careers
Zone sessions. This resulted in greater motivation from learners to undertake placements to enhance
their technical skills seeing rapid growth in learners going out in technical industry placements in animal
care, hairdressing, hospitality and catering, carpentry and joinery and painting and decorating.
The College supports a
culture where learners work
together and thrive in an
inclusive, supportive
environment that embraces
difference and diversity. (PD
S3)

The college celebrates the diversity of its learners, staff and wider community and the demographic
profile of the college shows the richness of our learner profile and how as an inclusive college this is
celebrated. This is reflected in the college values which are instilled in learners. 99% of staff understand
their role in promoting equality and diversity, tackling bullying, discrimination and harassment. (2020
staff survey)
The college works hard across departments and with external agencies to ensure all learners including
those that are most vulnerable or have SEN needs have the right environment to learn. 76.31% of EHCP
and 75.86% of High Needs learners are in mainstream provision in the college with the remainder
accessing the Skills for Life department where they enjoy and achieve. 96% of staff also state that the
college provides a suitable environment for learners with disabilities.
Learners value the opportunity to engage in inclusive events and through the various focus weeks can
take part in a diverse range of inclusive events such as One World Week, Anti-Bullying Week and Stay
Safe week. There is also a college LGBT+ group for learners and allies and they have a number of highly
visible events across college and with the wider community. The college supported Rochdale Borough’s
first Rochdale in Rainbows Pride event and raised awareness of important LGBT topics through training,
workshops and celebration events. The Learning support and Learner Voice Team also worked hard to
raise awareness of key SEND themes through Deaf Awareness Week, Autism Awareness Day and World
Mental Health Day.
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Learners are developed to

become more resilient and
understand how they can
help keep themselves
physically and mentally
healthy (PD S4)

The PDP Programme helps build the resilience of learners and empowers them with knowledge of how to
keep themselves physically and mentally healthy. Learners enjoy exploring the various dimensions of
mental health which has been a theme that has been embedded in the SSTs’ role due to the increasing
number of mental health referrals and take up of counselling support. The college has responded to
facilitating session on how to build resilience both mentally and physically and explored creative strategies
to communicate this such as mindfulness, meditation, anxiety support groups and exercise with free access
to the college gym. The college’s work on the Mental Health Charter and the partnership with Beyond
Psychology has engaged the college to develop all college staff and their awareness of trauma so they are
better able to help and support learners.
All learners receive a free gym membership at the Middleton Campus Sports Arena, these well used
facilities provide gym induction sessions and fitness classes that support learners to keep themselves
physically well.
The college’s enrichment programme compliments a learner's studies. The programme provides a range of
activities to help learners take care of themselves both physically and mentally.

The learner engagement
strategy puts in place
mechanisms for learners to
contribute positively to
learner voice and participate
in college life. (PD S5)

The college has an exciting learner engagement offer and through the Learner Engagement Strategy and
Learner Engagement Officer (LEO) drives forward this work and champions the voice of the student body.
Over the last year the role of the Student Representative has been improved with training offered to all
Student Representatives to help them carry out the role and confidently contribute to improving services
for learners. Student meetings have taken place across all departments including HE. There has been one
Principal Questions Time and the Learner Voice Conference was planned on Climate Change but could not
take place due to Covid-19.
The college has a structured enrichment programme which supports learners to contribute positively to
college life – see BA S5 & PD S4
Learners have a variety of different ways to participate in college life including in PDP and ACE sessions,
Street Survey, Online QDP Surveys, becoming the class representative, attending focus groups and taking

up roles in the Student Cabinet or as a Student Governor. 83% of learners told us they have a student
representative for their course and 89% of learners said things had improved as a result of learner views.
Feedback from learners is communicated through ‘you said, we did’ posters as a result of learner voice
feedback and students' representatives' feedback to their peers in PDP sessions. As a result, satisfaction
for learner voice has increased from the previous year. 80% of learners said the college listens to learner
views (+2%) and that they are taken seriously.
Study Programme learners
are encouraged and
participate in meaningful
work and industrial
placements that helps them
to successfully transition to
their next steps (PD S6)

The college has utilised the Capacity Development Fund to invest in the team, systems and resources to
remove barriers to participate in meaningful work placement. The college provides travel passes, CSCS
tests and cards for some construction roles and curriculum specific PPE. Prior to a learner commencing
their placement the Work Experience Development Officers (WEDOs) ensure all risk assessments are in
place and agree the project-based learning activities. The WEDOs planned and delivered an event for
employers called ‘Fire up Your Futures’ as part of the student induction programme. This event raised the
profile of T Levels with employers and secured several pledges for employer talks, work experience and
industry placements. Alongside this we have invested in Connect to track and monitor work experience
and industry placements, during 2019/20 the work experience development team engaged with 537
employers.
As the college went into remote learning all placements and industrial placements were paused/
suspended. Before lockdown 280 work placement opportunities had commenced however as a result of
COVID were suspended for Industrial placements.
Figure 37: Industry Placement data
Industry Placements
Started/completed
Ended early due to covid
Didn’t start due to covid

92
88
31
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LEARNER FEEDBACK:
175 learners provided feedback on their placement. Some examples include:
‘Working together with my employer and understanding the working of a business, I enjoyed doing auto
maintenance and working with customers.’

‘The learner took to the job role straight away, listening to what I asked of her and preforming the tasks
to a good standard. She handled the dogs correctly and produced some lovely bath and blow-dried dogs.
When there were some quiet moments, she used her initiative to pick up the sweeping brush and start
cleaning and tidying. Overall, I think XXX has a career in dog grooming ahead of her and she was lovely to
have around in the salon. ‘

‘I enjoyed being with dogs all day. The work experience has helped me to decide what I want to do as a
job for the future.’

The college has aligned the Work Experience Development Officer (WEDOS) roles to engage with sectors
and T Level pathways, ensuring that employers and curriculum teams had a specific point of contact. As
the college prepares to deliver T levels in 2021, the WEDOs have attended numerous CPD workshops in
conjunction with GMCA to ensure all T level routes have the employers to support the placements
required.

‘For the first few days I was sweeping the floor and helping the guys out. But once I started getting used
to the environment, I started becoming more independent, like changing all 4 tyres off a wheel with the
tyre machine, doing a full service etc. The supervisor looked over me and obviously checked when I was
finished.’
‘I enjoyed the TIG welding and all the things I was learning. I enjoyed rolling especially when using the
different machinery and the machinery I haven't used before.’
‘I thought my placement was really helpful. They made sure I was ok and that I felt safe going into see
service users with them. They also tried to involve me as much as they could. I enjoyed working with all
the doctors and nurses and any other staff on the ward. I found it very interesting when I was going in to
see service users with them. I really enjoyed my placement and hopefully I can do it again next year.’
EMPLOYER FEEDBACK:
52 employers provided feedback on their learners' performance, behaviour and attitudes whilst on
placement. Examples of which:
‘The students were invaluable to us on the day of our Primary Care Academy launch. They moved around
the rooms, taking pictures and recording speakers. They were enthusiastic, encouraging people to have
their pictures taken for social media etc. They were fun and had good ideas throughout the day. We
would love to offer them placements again in the future! ‘
‘The learner has been a very valuable and extremely self-motivated member of our team who has made a
genuine commitment to the company. She has a very positive attitude, works well with others and it is a
pleasure to have her working as part of our team here. She has proved to be a great asset for us with a
brilliant work ethic and is a fine example of the high standard of students we always get from Hopwood
Hall.’

Following a successful work experience placement, a level 3 Life Science learner completed a variety of
work experience placements and one of the host organisations recruited her as Assistant Manager upon
completion of her qualification.
The College supports
learners to reach their
chosen careers through an
effective careers programme
(PD S7)

The college has invested significantly over the last twelve months in its Careers provision, Careers Zones
on both campuses act as a hub for learners. The Careers Zones have made careers and work experience
visible to learners enabling them to access support and opportunities in a timely fashion. Through the
Careers Zones, learners have been able to progress their applications for work experience and industry
placements and to access pre-placement support including pre-placement questionnaires to ensure all
support is in place before they go out on placement.
The college has an award-winning Careers Advisor managing the offer resulting in a substantial increase
in uptake of IAG from learners (908 in 18/19 and 1214 in 2019/20). 419 learners received IAG with the
Work Experience Development Officers.
Our current performance against the Gatsby Benchmarks ranks us as one of the best performing in GM
and as such, we have been asked to support with other providers who have not yet embedded the
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The team provided IAG prior to and during Stepping up Month. Progressions took place between April
and June 2020 and provided IAG to students who were uncertain regarding their next steps and who
were considering course changes, leaving college or were deemed unable to continue current study
programme. During this period, we were able to reach more learners in a shorter space of time - 271
compared to 243 in the previous year. The careers team adapted quickly to the lockdown situation and
providing digital advice was overall positive as this appeared to be more informal to learners and we were
able to call at a convenient time with more communication with parents also.

Benchmarks. The impact of Covid 19 has seen providers reducing their performance against the
benchmarks, however we continued to perform by adapting to a digital service where possible.
Figure 38: Gatsby Benchmarks

The team have nurtured relationship with external partners including Positive Steps for Rochdale EHCP
learners (Local Authority funded) and National Careers Service (adults aged 19+) to ensure all learners
have access to a high quality, impartial careers information advice and guidance offer.
The career team are fundamental in supporting the ACE tutors and students to apply to higher education.
They support the UCAS application cycle and have worked with universities to strengthen the quality of
personal statements and references, enabling learners to progress confidently towards their intended
destinations.
A successful National Careers Week with activities spanning all curriculum areas with support of local
employers and universities to promote all progression pathways to excite and enthuse learners about
engaging with the careers and work experience programmes. Feedback from learners and parents has
been excellent demonstrating they have felt supported to research and progress into the right
destinations.
In October, the college hosted a HE Fair on both campuses which helped learners to engage with a range
of providers to enable them to reflect on whether student life is right for them, whether they would
prefer a rural or city campus, and to understand the admissions process. This has enabled learners to
consider their options prior to applying to university to ensure they are making correct, informed choices
The college invested in Pathways LMI data on the website so that parents and carers also have access to
reliable labour market information to support their young people to make the right choices,
complemented by a careers factsheet for parents uploaded onto the college website to ensure parents
could support learners to access the careers information and team where additional support is identified

The careers team successfully achieved Matrix accreditation in Feb 2020. Positive feedback from this
assessment included:
“Students highly value and recognise the impartiality of the support they receive, and this has now
become a strength. Because the lack of bias is recognised by students, they are more engaged in
heeding advice and following up on information provided, and this also leads to word-of-mouth
recommendations among peers.”

More learners need to go out
on work placement
opportunities (AfD16)

Due to lockdown and COVID not all learners engaged in purposeful work experience, although this was
planned for most.
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Leadership and Management
RAG

Judgement (s)
Leaders and managers have ensured that high
quality education took place when the college
went into physical lockdown.
(LM S1)

Leaders have high expectations of all learners
which are embodied in the College’s Vision and
Values (LM S2)

Leaders have made it a priority to ensure the curriculum that is delivered is best suited
to promote high expectations and to adequately prepare learners for their next steps.
Where possible the college has moved to new apprenticeship standards to ensure that
learners are most appropriately prepared for their job role. Additionally, the college is
delivering new technical qualifications across the curriculum. The college has been
accepted as a 2021 provider for all 4 T-level pathways.

Measured Impact (Evidence)

Staff are invested in the college’s Vision and Values and 97% of staff agree with the
college’s strategic intentions. (QDP Employer Survey 2020: +3 distance travelled, +2
external benchmark).
Leaders and managers within the college worked tirelessly to ensure that all learners
had access to high quality remote learning as documented in the college’s Covid
position paper.
The College’s Vision and Values have been set and ratified by Corporation. Staff and
learner representatives have been involved in the development of the Vision and
Values.
The SLT set out the Vision and Values of the college and the expectations it has of
learners at the start of the college year. The quality assurance and improvement cycle
is rigorously implemented to ensure that these high expectations are being delivered
across all aspects of the college’s provision.
The college is in the process of becoming a Trauma Informed college, to support the
increasing demands of the management of behaviour and expectations. There is a welldeveloped and embedded restorative justice programme to aid this process as well as
additional college counselling resource. The removal of caseloads has freed up the
Senior SSTs team to increase the level of support for new and existing vulnerable
learners to ensure the Vision and Values are embodied. This has been particularly
useful in supporting the transition to college of new learners, especially vulnerable and
high-risk learners.
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Leaders and managers are focussed on the
education that is provided and move swiftly to
make changes when needed to ensure
sustained improvements
(LM S3)

Please see learner outcomes in previous sections of the SAR.
As a new Senior Leadership Team, swift action was taken to ensure that the right
changes were made to ensure sustained improvements. These actions included:
•

•

•
•

commissioning a practising Ofsted inspector to complete ‘deep dive’ reviews
on all curriculum areas. This was done to strengthen further the culture of high
expectations and to validate last year’s SAR results as accurate, which it did.
Any areas for development were swiftly acted upon and although not all
curriculum areas were completed, due to the physically shut down of the
college to all but the most vulnerable, the college adapted its quality processes
to suit an on-line delivery method.
strengthening the high expectations the college has of all learners, and further
embedding the curriculum intent expressed in its vision and values, by
undertaking a curriculum restructure that started just before the physical shut
down of the college and continued during the national lockdown. This was
done in response to the increased number of pastoral issues year on year and
related concerns around attendance.
taking swift action to performance manage the previous Director of
Apprenticeships and bringing in a strong interim until the current Director of
Apprenticeships could started with the college in March.
successfully applying for and being awarded a £1.7 million capital bid from the
GMCA to enable a £6 million capital project to build an advanced
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manufacturing centre. In addition, awarded a further £650K capital funds to
develop a Digital Hub ready for T level delivery in September 2021.
92% of staff believe that things are continually improving at the college. (QDP Employer
Survey 2020: +10 distance travelled, +18 external benchmark).

Leaders and managers have shaped an
education and training offer that leads to good
outcomes and destinations for learners. (LM S4)

Hopwood Hall College used J2 Research to collect the following data sets for completed
18/19 leavers.
The diagram below shows the percentage of completed learners of all ages who
progressed to positive destinations which stands at 86.3%:
Figure 39: All ages destination data

Please see learner outcomes in previous sections of the SAR

The diagram below shows the percentage of completed 16-18 learners who progressed
to positive destinations which stands at 92.5%:
Figure 40: 16-18 destination data
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The diagram below shows the percentage of completed adult learners who progressed
to positive destinations which stands at 76.9%%:

When 19+ learners were asked how relevant their course was to their future career
they answered as follows:

Figure 41: 19+ destination data

When 16-18-year-old learners were asked how relevant their course was to their future
career they answered as follows:

When 16-18-year-old learners were asked ‘How much do you agree that your course
and your time at college has helped you pursue your goals and ambitions’ the answer
was as follows:

Figure 42: Destination surveys – relevance of course to next steps
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When 19+-old learners were asked ‘How much do you agree that your course and your
time at college has helped you pursue your goals and ambitions’ the answer was as
follows:

There continues to be a relentless focus to ensure all learners demonstrate good
progress against their Minimum Expected Grades (MEGs). Support continues to be
provided to ensure staff are confident in grading assignments and can plan activities to
meet individual learner needs. As a result, there has been a continued improvement in
culture and classroom practice in most programme areas to help achieve high levels of
value added for learners (ALPs grade 4)
Figure 45: 3-year trend achievement rates
Three-year overall achievement rates are as follows:
Year
Achievement rate %

2017/18
87.1

2018/19
85.8%

Figure 41: 3 year trend achievement rates female and males

Figure 44. 16-18 internal progression rates are strong and improving:
2017/18
2018/19
2019/29
79%
80%
82%
The high proportion of learners with a positive destination shows the impact that the
college is having on future careers ensuring that learners leave college with the right
level of skills and with an opportunity to progress further to employment or higher
education.
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2019/20
89.0%

Figure 46: 3 year trend has difficulty. No difficulty

The College places a high emphasis on
continued professional development (CPD) for
all staff which manifests itself in a workforce
able to deliver high quality education and
training for learners.
(LM S5)

A Training and Development Committee meets to ensure the CPD programme for staff
is planned termly around needs. These may come from national developments (such
as T levels and Ofsted’s Education Inspection Framework), individual requests
identified through performance management and issues arising from learning walks
and observations. Consequently, the CPD is bespoke and can be focused on where it
will have the most impact.
Curriculum staff are given dedicated time each week to meet with teams and develop
curriculum specific training needs. To supplement this, the college has three dedicated
teaching and learning conferences throughout the year which focus on relevant issues.
The teaching and learning conferences continued despite lockdown.
College leaders and managers devised an effective CPD package for staff that was
quickly switched to meet training needs that emerged due to the demands of
lockdown. During in the college Training and Administration weeks the college
provided Leadership and Management training opportunities for 53 College Managers.
The courses were provided by the Virtual College, which is a well-established online
learning platform. Examples of the courses attended included:
•
•
•
•
•
•
•
•

Supporting Your Team's Health and Wellbeing Remotely
Leading and Managing Remote Teams Training Package
Leading Remote Teams
Motivating Remote Teams
Communicating with Remote Teams
Performance Managing Remote Teams
Maintaining Team Culture in Remote Teams
Organisational Governance

Over the past two years the college has funded 27 staff to complete the ETF Leading
from the Middle Programme. There has been a further offer of four mentoring sessions
for the participants of the programme.
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In 2019/20, 11 staff were supported through their level 3 and 4 teaching qualifications
to ensure that all lecturers are qualified or working towards their qualifications
(lecturers have two years in which to become qualified from commencing their
employment). 8 staff completed their level 3 assessor awards qualification and 6 staff
enrolled onto the level 4 IQA training. Unfortunately, due to COVID those staff enrolled
onto the level 4 were unable to complete and will complete in 202/21.
Staff who will be teaching on the 2021 T levels have attended to several ETF training
courses for their curriculum areas. In addition, the college is involved in several
collaborations to support staff development. These are TRIP projects supported
through the Education and Training Foundation. These include a partnership with
Bolton College to look at skills gaps within the digital industries and how we can work
with employers to develop the skill of our lecturers. The other is in conjunction with
the Greater Manchester Colleges Group and builds on the successful GM Routes
Ready/Gatsby programme. This TRIP has supported leaders in each college to have the
professional readiness to produce T Level Implementation Plans for their own locality
and across the Greater Manchester region. The project drew on the expertise of 2020 T
Level and ‘outstanding’ provider, Dudley College of Technology. GMCG also work
closely with the Greater Manchester Combined Authority to align activity with ‘Routes
Ready’ and wider GM plans for key priority sectors.
The college was also successful in two Industry Insights Projects, the purpose of these
projects is to upskill individual staff through CPD opportunities with industrial experts.
To ensure staff are equipped to deal with the increasing mental health needs of learners
and their own mental health, the following courses have been attended:
•
•

16 staff attended the Charlie Waller Memorial Trust (CWMT) training during
Health and Well-being Week
15 for the CWMT session on managing learners in distress during Health and
Well-being week

•
•
•
•

13 for the Beyond Psychology sessions on student well-being and dealing with
learner distress during
52 for the final Beyond Psychology trauma training on 9th July 2020
40 for the Mental Health First Aid briefing
An E-Safety and Safeguarding session for the Teaching and Learning
Conference

Significant work commenced in 2018/19 on the development of the Mental Health
Strategy through work with several partners including AoC and the AoC Mental Health
Charter was signed by the Principal. The college has completed year two of a threeyear strategy. Significant CPD will be taking place in the next academic year as part of
this continued strategy implementation.

Most learners benefit from effective teaching,
good resources and high expectations. (LM S6)

The college’s recent Employee Survey found that 91% of staff felt that their training
and development was related to the college’s strategic intentions. (QDP Employee
Survey 2020: 91% +2% distance travelled)
There has been a significant investment year on year in buildings and IT resources to
ensure that learners have access to the best facilities.
Hopwood_Hall_College_IT_Strategy
HHC_Estates Strategy 2019-2024
The college continues to maintain strong financial health and has retained an
‘Outstanding’ financial health rating from the ESFA 7 years in succession whilst ensuring
that the college continues to deliver against the key financial objective to ensure that
the college remains financially sound:
During 2019/20 the college has:
•
•

Continued to invest over £2.17m in both buildings and equipment during the
year. (£8m planned investment in 2020/21)
Continued to invest over £485k to upgrade IT infrastructure and IT equipment to
support curriculum developments and ensuring that learners have state of the
art equipment to support their learning and studies.
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Figure 47: Sub- contractors achievement rates

Successfully secured over £1.7m of capital funding from the GMCA to support
the establishment of an Advanced Technology Centre to be developed during
2020/21 and awarded a further £1m of capital funds from the ESFA to address
urgent building works as identified in condition surveys.

Subcontractor
Mantra Learning Limited
The Skills Network
Limited

Please see previous achievement rate data throughout the SAR.
The QDP Learner Survey 2020 (2866 respondents), showed the following results:
•
•
•

5% of the colleges AEB budget is delivered through bespoke subcontracting
arrangements with a local
provider MANTRA Learning and The Skills Network.
MANTRA Learning deliver Warehousing & Logistics courses that are aimed at reskilling /
upskilling adult residents to enable routes into employment. TSN deliver high quality
distance learning Adult Skills provision in key sector skills areas. Achievement rates for
subcontracted adult learners are high.

HHC Achievement
Rate
100
93

In 2019/20 650 students progressed from Community Learning course to mainstream
Adult education provision mainly on English and/or maths or an ESOL programme

97% of learners believe that ‘teaching on my course if good or better’ (+6%
distance travelled.)
97% of learners believe that ‘my teachers constantly challenge me to do my
best’ (+7% distance travelled)
95% of learners believe they ‘have been set challenging targets by my
tutor’(+10% distance travelled)

The college has a dedicated team of observers, observers have annual training to
ensure they have the skills and expertise in the new Education Inspection Framework.
The process within the College is to conduct no notice observations. (See QoE ) Staff
who do not meet the required standard are supported by Professional Learning
Mentors (PLMs) and re-observed. In 19/20 there were 9 members of staff on
Performance Improvement Plans, two members of the wider management team, four
members of business support and three academic staff. These PIPs were the result of
identified underperformance. Seven of these staff are no longer at the college.

No. of
learners
343
191

The College holds the Community Learning funding contract for Rochdale Borough,
worth £1.3M. Community Learning funding continues to be part of the Adult Education
Budget (AEB). Courses are delivered by both college staff and through partnership
work. The College funds several projects run by community groups and voluntary
organisations and acts as chair for the Borough’s Community Learning Steering Group.
Through both mechanisms, the college ensures that the Community Learning
curriculum offer is regularly refreshed, and that it remains flexible and responsive.
Leaders and managers at the college are
proactive in their engagement with stakeholders
to ensure that education and training is well
planned. (LM S7)

The Principal and CEO is a graduate of the ETF’s Aspiring CEO Programme and is now
part of the ETF’s Further Education Strategic Leadership Planning Group which helps
the College stay ahead of sector developments. She is additionally a board member of
Rochdale Ambassadors an employer group which has helped the college secure
Capacity Development Fund (CDF) placements and make curriculum links with
employers e.g. Zen Internet Ltd. She has during 2019/20 been appointed to the board
of the Rochdale Development Agency (local Economic Development Agency), this
board works strategically across Rochdale, GM , North West and West Yorkshire with
employers to improve the economic prospects of the borough. On this board the
Principal chairs the Work and Skills Committee and is currently supporting the
development of the Advanced Machinery Productivity Institute . The government
announced funding for towns as part of the levelling up agenda and Rochdale Borough
is eligible for this funding, the Principal is a board member of the Towns Fund Board
which is tasked with identifying and assessing projects that will have a positive long
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term impact on the economic prosperity of the town. The board members include
employers, a LEP member, GMCA representatives and the local MPs.

The college has continued to develop apprenticeships and responds to the skills reform
to engage with local employers and offer new standards. Of the apprenticeship body,
all those who are enrolled are put onto standards if one exists for that sector area. The
College is a member of the Rochdale Learning Provider Network which aims to provide
a coherent and strategic approach to apprenticeship provision within the Borough.

Other SLT members are additionally a Director of the Rochdale Business Improvement
District, the Rochdale Pioneers’ Group (a group of secondary heads in the area) and
Rochdale and District Association of Managing Agents which aims to provide a
coordinated strategic approach to apprenticeship and AEB delivery within the borough.
SLT members are governing body members of two local secondary partner schools
which help the college to respond to 11-16 curriculum planning in the borough, along
with being a governor of the “Virtual School” for LAC. Two additional members of SLT
are members of the governing bodies of North West FE Colleges. A member is a board
member of Crescent Purchasing Consortium which supports colleges achieve VFM via
procurement strategies.
As part of the Greater Manchester College’s Group the college contributes to a
strategic approach to curriculum planning and delivery, specifically around AEB. This
group aims to offer courses in response to Greater Manchester’s Local Industrial
Strategy. The college was extremely proactive in creating new on-line courses for
adults during lockdown and had over 1000 courses completed during this period.
The college has also entered a Memorandum of Understanding with Rochdale Sixth
Form College to agree no repetition of curriculum delivery between the two
organisations. As far as the college is aware, this MoU is unique to the Rochdale
Borough and has provided an joined-up approach for local residents to ensure that
there is a place for everyone within the Rochdale Borough.
The college has learner representatives within each subject area that feedback any
issues within their curriculum. This then feeds into a more formal Student Cabinet
Group and Principal’s Question Time. This is followed by ‘you said/we did’ feedback. As
a result, 89%% of learners believe that ‘things have got better as a result of learner
views’ (QDP Learner Survey 2020, 2031 respondents, +17% distance travelled.)

Leaders and managers at the college have
worked tirelessly to ensure the well-being of
staff and to strengthen the quality of the
workforce. (LM S8)

Members of the SLT work in collaboration with RMBC to deliver Pathways presentation
in Rochdale schools that provide independent information to inform parents and
learners about their post 16 options. Transition work takes place with all local schools
to provide IAG and make the transition from school to college as smooth as possible for
all learners, especially those with LLDD where transition is highly effective through
strong relationships and information sharing with schools.
The college has brought in several changes to help ensure the well-being of
staff. These include:
•
•
•
•
•

Being an accredited Living Wage Foundation employer
A generous holiday entitlement for lecturers of 53 days (35 days for managers
and 28 days for support staff) along with a Christmas closure for a full rest
break and holiday purchase scheme
Free gym membership for all staff
Two dedicated health and well-being days (Christmas and summer) where
physical and mental health activities are provided for all staff
On-site occupational health advisor available for self-referral and managerial
referral receiving positive feedback from service users.

Figure 48: Occupational Health Referrals
Referrals

Reviews

Self-Referrals

2016/17
2017/18
2018/19

50
41
60

113
93
154

2019/20

46

117

94

95

92

93

26
32
34

Health
Surveillance
89
67
59

Health
Declarations
93
85
114

4

0*

28

•
•

*health surveillance suspended due to Covid on advice of Health and Safety Executive

The impact of the work to support employee health and wellbeing can be seen in low
employee absence for 19/20 of 2%. Additionally, various external validations have
confirmed staff satisfaction including being ranked 68th in the 2019 Times newspaper
top 100 ‘not for profit’ organisations.

In addition to this, in response to the Covid-19 pandemic the college has
provided additional occupational health services offered during this period:
Covid 19 Return to work assessments
Follow on Health Interview
Management Referrals
Self-Referral
Specific Covid related advice

56
7
34
6
1

Mental Health assessments have been undertaken and advice provided regarding the
need for GP input and medication as appropriate, with advice provided regarding
referral and access to specialist services i.e. NHS MIND. There have been 6 referrals
made by OHA for direct counselling support within the college during the reporting
period. Ongoing review and follow-up to assess progress has been undertaken and
reports and advice provided to managers as appropriate. The counselling support
helpline number has been provided to all relevant individuals who might wish to follow
it up themselves. Access to other online mental health resources are provided as
required.
The 2020 QDP Employee Survey provided positive feedback from employees on their
health and wellbeing, especially considering the Covid-19 Pandemic:
•
•
•

95% of employees who have responded stating that their working environment
is safe (+3% distance travelled)
92% of employees are happy with their working environment (+6% distance
travelled)
79% of employees agree they are able to achieve a healthy work life balance 5
points above external benchmark (+4% distance travelled, +4% external
benchmark)
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90% of employees feel the college is concerned for employees’ health, safety
and well-being (+7% distance travelled, +19% external benchmark)
99% of employees are committed to the college and their work (+4% distance
travelled)

Leaders and managers within the college are
proactive in their engagement and high
ambitions for difficult to engage learners (LM
S9)

An effective and well-established Business Review process is in place that enables the
correct workforce to be identified and provided at the start of each academic year
(flexed during the year if required to ensure that the right staff and structures are in
place).
Leaders and Managers have effective processes in place to ensure the proactive
engagement of learners. In addition to school visits, open days and keep warm
activities the Student Support and Learning Support Teams ensure that additional
transition work takes place for the most vulnerable, hard to engage at at-risk learners.
The Learning Support Team attend meetings in schools to gather SEN information on
learners, attend EHCP meetings and plan the transition of support for EHCP and High
Needs learners to aid a smooth transition to college and ensure college can accurately
assess needs into college. In 2019/2020 636 hours of schools' transition work took
place across the team for 892 students resulting in year on year increase in numbers of
EHCP and High Needs learners (249 EHCPs and 87 High Needs places for 2019/2020).
In addition, the Student Support Team carried out transition meetings for Safeguarded,
Looked After and High-Risk learners which resulted in increased visits to schools and
meetings being attended across the team. In 2019/2020 there were 14 schools
engaged in learner transition with 334 learners with pastoral, welfare or safeguarding
concerns identified. In 2020/2021 during lockdown, there were 25 school involved in
school transition and 591 learners with pastoral, welfare and safeguarding concerns
discussed.
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The Student Support Team have developed working relationships with the Children
Social Care, Youth Offending Team, Probation Service and Positive Steps to ensure
learners attend college and are not NEET. Vulnerable and at-risk learners were offered
transition reviews with their SST in the first 6 weeks of college (597 transition reviews
carried out.)
In 2019, the college ran a pilot project called the ICE Project (Introduction to College
Life). The project was delivered over the Summer to support high risk and vulnerable
learners whose transition to college would have been challenging. The 6-week
programme supported learners’ mental health and emotional and behavioural needs to
support them into college. All but 2 of these learners were fully retained on their
course.
The college has a full-time college counsellor 5 days a week and an additional
placement councillor which was accessed by over 200 learners. The college has two
Senior Student Support Tutor (SSST) roles which work with the existing Student Support
Tutors (SST) who work to maintain, support and progress the college’s most vulnerable
learners.
Bursaries remove barriers to education including, transport, food, equipment and study
materials such as books. The Student and College Services teamwork with Student
Support Tutors on a daily basis to support learners who face hardship or situations such
as homelessness or neglect etc.
•
•

Total numbers of learners supported via bursaries: 1465
Total Number of learners support via Free School Meals: 430

The college uses its community learning fund to ensure that it reaches and improves
the life-chances of difficult to reach learners within the community. Known as the
Neighbourhood Learning in Deprived Communities Fund (NLDCF) it funds several local
groups who bid for funding through a process agreed with Rochdale Metropolitan
Borough Council (RMBC). Current groups receiving funds are; Acorn (work with drug
and alcohol rehabilitation programmes both in the community and prisons), Link4Life
(deliver various sports qualification in the community). Rochdale Connections Trust

(work with the homeless and victims of domestic violence), Possibilities (work with
adults with learning difficulties and disabilities and Moving On (work with people who
have physical and sensory impairments).
Leaders have rigorous systems and processes
that help and protect young people and learners
so they feel safe. (LM S10)

Please see previous achievement rates throughout this SAR.
Keeping Children Safe in Education (2019) guidance has been shared with all staff and
the College has updated its Safeguarding Policy to reflect any statutory changes and is
compliant with other relevant legislation such as Working Together to Safeguard
Children (2018) and Prevent. 100% of staff have completed mandatory training on
Safeguarding and the Prevent Duty.
The college has rigorously dealt with all allegations that have arisen through a strong
relationship with the LADO.
The Employee Survey for 2020 reported on the following results on the Safeguarding
questions:
•
•
•
•

Overall Safeguarding satisfaction 98% (previous year 96%)
99% of staff know who to report a safeguarding concern to (previous year 98%)
99% of staff know their responsibilities with regard to Safeguarding (previous
year 99%)
99% of staff know their responsibilities with regard to Prevent (previous year
95%)

Mental Health (MH) and wellbeing continue to be a priority for the college in a
response to a four-year trend in the number of learners presenting with mental health
issues that have been referred to the safeguarding team:
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Figure 49: Safeguarding referrals
Year
2016/17
2017/18
2018/19
2019/20

Number of MH issues referred to the
Safeguarding Team
62
85
121
354

In 2019/20, 172 of these accessed the college counselling service and 97 were
signposted to external mental health support. The Head of Student Support and
Equality led on the development of the Mental Health Strategy working closely with
the AoC to become a trauma informed college and meet the AoC Mental Health
Charter. A significant amount of work and training has been undertaken leading to the
college presenting at the annual AOC event and the college sharing best practice across
the sector. This work continued over remote working as the need for staff to be aware
of the impact of trauma and adverse childhood experiences (ACEs) became even more
relevant.
Due to the large and increasing number of vulnerable learners, the college has a large
safeguarding team. They support a number of vulnerable learners. In 2019/20 these
included:
•
•
•
•

176 safeguarded learners
159 LAC
249 learners with an EHCP
87 high needs learners

In response to various questions around welfare, students responded that:
• I feel safe at the college = 94% (90% previous year)
• I know who to speak to if I need help at the college = 96% (94% previous year
(QDP Survey 2019-2020)
The Student Support and Learning Support teams adapted to working remotely and
supporting learners virtually. The service had to completely change its delivery to

Governors have a diverse range of skills and a
good understanding of the College which
enables them to both support and challenge the
SLT effectively. (LM S11)

ensure the most vulnerable learners were supported. Over this period,
143 safeguarding concerns were identified and dealt with, and 40 learners accessed
remote counselling. All EHCP learners had individual risk assessments completed and
the site was open for vulnerable learners most in need.
The Corporation was swift to respond to physical shutdown of the college and an
extraordinary ‘Corona Virus Governance and Leadership Group’ met, and continues to
meet regularly. The annual strategic review and planning day was unable to take place
due to lockdown and this group was a partial response to ensure immediate challenge
and strategic input was given by the Corporation to SLT. This group considers risk
management and feedback from other working groups that have been established as a
result of the pandemic:
Figure 50: Working groups
Working Group
Membership Number
Health & Safety and Estates (H&S Committee)
16
Timetabling and Scheduling
8
Recruitment and Enrolment
9
Workforce
8
Student Support
6
Curriculum Planning and Delivery 2020/21
14
Governors receive detailed reports on academic performance in terms of outcomes for
learners, including trends, submitted to the Standards Committee with copies also
circulated to all Governors. The college’s performance is assessed against national
benchmarks and the QIP is monitored by the Standards Committee. Teaching, learning
and assessment data is reported to, and monitored by, governors and governors attend
the SAR validation panel. Across the Corporation there are several curriculum
representatives, including an ex Deputy Principal of a FE college, two HE
representatives and a manager for apprenticeships within the NHS.
Monthly management accounts are sent to members of the Employment & Finance
Committee with a monthly financial overview paper to all Governors. Two members of
the Corporation Board are qualified accountants. Other skills bases include HR, legal
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and risk management. A risk register is considered and approved by the Corporation
Board and monitored via reports to each meeting of the Audit Committee.
Membership of the Corporation has been refreshed over the last two years by the
appointment of several new Independent Members, including a new Corporation Chair.
The Corporation Board has a wide range of skills and experience which enhances the
input to the College’s strategic direction, educational character and vision. The
appointment by the Corporation Board of a new Principal and Deputy Principal has
contributed to Governors taking a fresh look at the position of the college and its
direction for the future.

Sustainable outcomes for English and
mathematics need further improvement
particularly functional skills level 1 (AfD 1)
Leaders and managers need to ensure that the
implementation of the curriculum review leads
to sustained improvements in attendance. (AfD
17)

Attendance at college, particularly in English
and mathematics programmes for young people
requires improvement. (AfD2)
Although improving, due to previous
inconsistent IAG, some apprentices’ outcomes
are poor (AfD8)

All the above is evidenced by minutes of meetings.
Please see evidence in AfD1
A full curriculum review was planned at the start of the academic year 19/20 to
strengthen the response to the following:
•
•
•

Attendance being below college KPIs
An unwavering focus on learner progress
An annual increase in pastoral issues impacting on both the above

The curriculum review and restructure was completed successfully over lockdown.
However, with the start of a new academic year and the continuing impact of Covid,
the implementation and audit of process and procedure from the SLT is even more vital
in order to ensure the impact that is needed.
Please see evidence in AfD2
Please see evidence in AfD8
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